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Abstract---This research is aimed at investigating the cultural process of symbolic violence affecting introvert 

students in English education departments of educational universities in Bali; Mahasaraswati University Denpasar, 

Ganesha Univesity Singaraja of Education, and IKIP Saraswati Tabanan.  The subjects of this study were the 

introvert students of English education departments in those educational universities. The introvert students were 

decided through Myers – Briggs Type Indicator (MBTI) test. The data were gathered through in-depth interviews with 

a blueprint formalized with the keys of symbolic domination namely, (1) Habitus, (2) Arena, and (3) Capital. The 

critical qualitative approach is used as the approach of this study; therefore, the analysis style is critical descriptive.  

Keywords---critical pedagogy; cultural process; English learning; introvert; symbolic violence. 

 

 

Introduction 

 

There is a strong stereotype of the Indonesian educational environment, especially in Bali about the characteristics of 

intelligent students. The stereotype stated that students could only be called intelligent if he or she is verbally and 

interpersonally active in classroom activities. The root of this stereotype is the existence of the extrovert ideal in 

society. The extrovert ideal is an omnipresent belief that the ideal self is gregarious, alpha, and comfortable in the 

spotlight. The archetypal extrovert prefers action to contemplation, risk-taking to heed talking, certainty to doubt. He 

favors quick decisions, even at the risk of being wrong (Cain, 2013; Hyman, 2010; Koeze, 2007). According to the 

statement, the qualities of the ideal-self expected by society are closely related to extrovert personality. Introverted 

individuals, on the other hand, have no ideal characteristics regarding the ideal. Thus, introverts tend to be 

marginalized and violated by the ideal applied.  

The concept of introvert and extrovert was taken from the analytical psychology formulated by a Swiss 

psychologist, Carl Gustav Jung in the 1920s. Jung believes that to understand a person’s behavior, personality 

analysis must be carried out. The differences in personality and behavior according to Jung are no longer a positive 

and negative issue but the uniqueness of each individual (Cain, 2013; McLeod et al., 2003; Agra et al., 2018; Coy et 
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al., 2011). One of the personality classifications formulated was extrovert – introvert. The formulation was designed 

according to human socialization tendency. Extroverted individuals are very comfortable to be in social situations for 

a long period and enjoy interacting with other individuals. Whereas, someone who has an introverted personality 

tends to focus on his mental and personal state. Introverted individuals are individuals who are quiet, reserved, and 

uncomfortable being in social interaction for a long period (Leung, 2015; Croizet et al., 2017; Morgan & Björkert, 

2006). Leung adds that the energy and enthusiasm of extroverted individuals are obtained from their interactions 

with other individuals while in introvert’s energy and enthusiasm obtained through silence and solitude. This 

personality typeset is well known to be paired with several other personality type sets by Isabel Briggs-Myers in the 

1940s well known as Myers-Briggs Type Indicator (MBTI). 

Bali applies extrovert ideals to its cultural realm. It is assumed due to the cultural characteristics of Balinese 

people that are encouraging collectivism, not individualism. Bali’s community is highly communal as they gather in 

a large and small community group where they build a strong connection to each other. The community group 

system is called “Banjar”. the banjar forms the most basic unit for a sense of the collective (Houston & Lesmana, 

2012). An individual, as a member of the Banjar should maintain strong and frequent interaction with other Banjar 

members. Banishment from the banjar ranked among the most severe punishments a person could experience 

(Houston & Lesmana, 2012).  In this concept, individuality is considered a punishment. On the other hand, introverts 

need several times of solitude and a short time of social interaction in a day to be biologically well-functioned. 

Acetylcholine, a neurotransmitter that produces the sensation of happiness a motivation on introverts could only be 

produced in solitude and quiet surrounding (Lei, 2015; Ojha et al., 2009; Winskell & Sabben, 2016). The limited 

time of solitude and prolonged time of social interaction would decrease the level of happiness and motivation on 

their brain. Therefore, living in Bali as a member of Banjar, a community system that upholds extrovert ideal would 

highly disadvantaged and somewhat violated introvert individuals’ right.  

In a banjar, frequent communal and interpersonal activities are requirements to be met by every member of it. 

Those who could not fulfill the requirements would be punished according to the rule. In the community, this system 

looks positive as it could maintain the community’s wholeness and brotherhood, on the other hand, this could be 

symbolic violence for the introverts.  Symbolic violence is formulated by Pierre Bourdieu, a French sociologist as a 

form of subtle and invisible violence that is not realized by either the upper-class group (the dominant party) and the 

“victim” or the so-called lower class because it is considered to be something normal and has no harm (Bujorean, 

2016). The community system which upholds strong engagements to each other would automatically demerit 

introverts.  

Unfortunately, the educational system in extroverted society, especially in Bali adopts the value pattern from the 

society. Damsar (2011) stated that the society and educational institution has a reciprocal relationship and influence 

each other. The educational institution would adopt the value from the society and the input of the educational 

system would form the society value.  On its ideal projection, educational institution is the institution that plays an 

important role in building humanist quality in every individual in order to the more qualified and idealist community. 

According to the goal, the implementation of educational process in educational institution should always lead the 

students to have critical awareness, embody democratic process of learning and involve in activities that optimize all 

the potentials they have. If educational institutions oppose the stated values and maintain the stigma about 

introversion as a personality disorder or a disease, the educational institution will eventually become a place of 

symbolic violence towards introverted students. Symbolic violence is increasingly unnoticed if it is carried out in 

educational institutions, considering that educational institutions tend to have good prestige, so that people entrust 

their children’s education to educational institutions.  

This research is focused on the cultural process of symbolic violence in English education departments in Bali 

Universities to introvert students. Higher education was chosen because it has more unique pedagogical process than 

the lower ones. It has more prestigious and complex pedagogical process that tend to be more oppressive to its 

personnel. Moreover, regarding to language departments (according to the tracing down process has been done by 

the researcher to the department’s syllabus), they have more verbal and communal rich lectures. The subjects of this 

study were introvert students in English education department in Bali universities. The universities that were chosen 

as the setting of this research are including (1) Mahasaraswati University, (2) Ganesha University of Education and 

(3) IKIP Saraswati. The students who are chosen as subject of this research were decided trough MBTI test. MBTI 

test is a personality inventory test firmly grounded by Carl Jung theory of psychological test (Quenk, 2009). The test 

invented the psychological type of each student by formulating them in sets of personality. Each set of personality 

reveals a unique complex personality of a student, one of the elements is whether the student is extrovert or introvert. 

To fulfill the data of this research, introvert students who were decided trough MBTI test took the further step of this 

research’s data gathering that was an in-depth interview. The in-depth interview was conducted based on a blueprint 
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that was specially formularized to meet the need of this research (the blue print is presented on the discussion). The 

concept utilized to build up the blue print is the three keys of symbolic domination namely; arena, habitus and 

capital. An arena is a field where a symbolic violence is applied, a habitus is a symbolic value transmitted 

simultaneously and capital is a tool possessed by a dominant or upper class maintain domination and the 

transmission symbolic values (Siregar, 2016). This concept considered suitable to explain the symbolic process 

occurred on the research field. 

 

 

Materials and Methods 

 

The research applied a critical qualitative approach. A qualitative approach has become a tradition in social research 

which fundamentally relies on the observation of human interaction to their surroundings (Moleong, 2018).  Critical 

theory was used to identify problem and generate the data therefore this research is not only a qualitative research but 

also a critical qualitative research. To gather the data the researchers applied an in-depth interview based on a blue 

print that was formularized with critical concept to meet the need of this research. The data were analyzed 

qualitatively (able to explore the depth of a problem) with the theoretical analysis and critical concepts. Based on the 

explanation, this study has the interdisciplinary, multidisciplinary and Transdisciplinary characteristics. The 

disciplines that integrated in this study consist of the social science, education and psychology. The synergy of these 

three sciences is expected to be able to sustain the analysis of the problems examined in this study. 

 

 

Results and Discussions 

 

After the MBTI test was applied, 19 students were decided as introvert; 5 students from Mahasaraswati University, 8 

students from Ganesha University of Education and 6 students from IKIP Saraswati. After the test they were directed 

to be involved in an in-depth interview. The in- depth interview was conducted based on a blueprint as follows. 

 

Table 1 

The Blue Print of Data Gathering 

 

The Key of Symbolic 

Domination 

 

    Data Sources 

 

Dimension 

Interview 

Question 

Finding in 

Summary 

Habitus In-depth interview Learning method, 

technique and 

approach  

1. Mention the 

learning activities 

that are 

commonly 

applied in the 

classroom? 

 

2. Is there any 

dominant activity 

applied or it is 

applied more 

freq1uent than 

the others? 

Verbal and 

communal activity 

that applied more 

than the other 

types of activity 

such as reading, 

writing and 

listening.   

 

The Process and 

procedure of verbal 

and communal 

activity 

1. Why do the 

verbal and 

communal 

activities applied 

more frequent 

than the others? 

Lecturer’s belief 

that verbal 

activities are the 

most effective 

activity to be 

applied in the 

classroom.  
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Score, stimulus, 

gratification and 

reinforcement 

1. Is there any 

benefits that you 

get if you are 

actively involved 

in verbal and 

communal 

activities? 

 

Additional score 

for those who are 

actively 

participating in 

verbal activities.  

 

Self-concept 1. Is there any 

disadvantages 

that you get if 

you are not 

actively involved 

in verbal and 

communal 

activities? 

 

  

Introvert students 

had poor self -

concept that their 

introversion is a 

shortfall to be 

fixed and they 

have to try hard to 

imitated their 

extrovert friends 

to be recognized 

and gratified by 

their lecturer.  

 

Lecturer’s correction 1. Is there any 

expectation, 

gratification, 

comments about 

students that are 

involving in 

verbal and 

communal 

activities? 

 

2. What your 

lecturer would 

react if you are 

not actively 

involved in 

verbal and 

communal 

activities? 

 

An expectation 

from the lecturers 

for introverted 

students to 

participate more 

on verbal and 

communal 

activities.  

Arena In-depth interview Learning method, 

technique and 

approach.  

1. Mention the 

learning activities 

that are 

commonly 

applied in the 

classroom? 

 

2. Is there any 

dominant activity 

applied or it is 

applied more 

freq1uent than 

the others? 

The learning 

process has 

formed as a  

“power arena” on 

a “conquering - 

conquered” 

system.  

The process and 

procedure of verbal 

1. Why do the 

verbal and 

The dominant 

class (educational 
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activity.  communal 

activities applied 

more frequent 

than the others? 

system, lecturers 

and extrovert 

students) has 

formed a “rule of 

game” to be 

followed by the 

marginal class 

(introverted 

students). 

Score, stimulus, 

gratification and 

reinforcement 

1. Is there any 

benefits that you 

get if you are 

actively involved 

in verbal and 

communal 

activities? 

The authoritative 

“rule of game” 

that fetter the 

marginalized class 

without any 

dialogic process 

has automatically 

applied on the 

scoring system.  

Self - concept 1. Is there any 

disadvantages 

that you get if 

you are not 

actively involved 

in verbal and 

communal 

activities? 

The learning 

process, for the 

introvert students 

has become a 

“social battling 

arena”  

 

Lecturers’ Correction 1. Is there any 

expectation, 

gratification, 

comments about 

students that are 

involving in 

verbal and 

communal 

activities? 

 

2. What your 

lecturer would 

react if you are 

not actively 

involved in 

verbal and 

communal 

activities? 

Symbolic violence 

value on the 

“power arena” had 

been 

simultaneously 

embedded to the 

students on the 

learning process.  

Capital In-depth Interview Learning method, 

technique and 

approach 

1. Mention the 

learning activities 

that are 

commonly 

applied in the 

classroom? 

 

2. Is there any 

dominant activity 

applied or it is 

applied more 

The lecturers 

possess social 

capital on their 

relation to the 

students so that 

they could site in 

a dominant 

position or “power 

arena”.  
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freq1uent than 

the others? 

 The process and 

procedure of verbal 

activity 

1. Why do the 

verbal and 

communal 

activities applied 

more frequent 

than the others? 

The dominant 

position that is 

possessed by the 

lecturers influence 

their strategies to 

design the 

learning process. 

 Score, stimulus, 

gratification and 

reinforcement 

1. Is there any 

benefits that you 

get if you are 

actively involved 

in verbal and 

communal 

activities? 

 

Introvert students 

who were hardly 

possess cultural 

capital could not 

achieve good 

score and 

gratification easier 

compared than the 

extrovert ones. 

 Self - concept 1. Is there any 

disadvantages 

that you get if 

you are not 

actively involved 

in verbal and 

communal 

activities? 

 

  

The difficulties in 

achieving good 

score and 

gratification lead 

the introvert 

students to feel 

marginalized from 

the leaning 

process. 

 

 Lecturer’s correction 1. Is there any 

expectation, 

gratification, 

comments about 

students that are 

involving in 

verbal and 

communal 

activities? 

 

2. What your 

lecturer would 

react if you are 

not actively 

involved in 

verbal and 

communal 

activities? 

 

By possessing 

power on 

students’ 

classroom 

learning process, 

the lecturers could 

deliver correction 

to the students 

based on the 

extrovert ideal 

values.  

 

The interview was conducted once to each student. An in-depth interview has chosen as the most suitable type of 

interview for this research because the researchers wanted to gain deep information regarding to the issue 

emphasized in this research.  

According to the interview, it was found that most the lectures the students were involved in were applied in the 

field of “Arena of Power”.  A structure of “the ruler and the ruled” was integrated. The “rulers” in this case are the 

dominant group, the lecturers and extroverted students who have cultural power over the introverted students, the 

marginalized group. In the lecture process, an oppressive and hegemonic interaction system is designed. The 
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dominant group has the authority to determine the values in a system that is formed. Bourdieu (1990) calls these 

values as the “rule of game”. In a lecture with extroverted idealism, extroverted values are used as a basic concept 

and idealism in designing lesson plans, class contracts and unwritten standards of behavior. Some students admitted 

that that lecture contracts have a content of symbolic violence by prioritizing verbal and communal activities over 

other types of activities. One of the students who admitted the information was Prabawati from UNMAS. Praba 

stated that “(verbal activity) is dominantly included in the lecture contract which also affects scores significantly...” 

As the symbolic capital possessed by the lecturer, the lecturer has a position as “the right one” in the “arena of 

power” and every decision they made to be applied in the classroom cannot be contested. Through the interview it 

was found that none of the students dared to question and challenge any decision the lecturers made. Dana Kartika 

from IKIP Saraswati stated that “Any kind of lecturer’s decision in the classroom has never been question by us, the 

students. Some of my friends may feel all right, the others were only avoiding conflicts. If we are obligated to be 

verbally active in the class, we must obey.” The assumption that a lecturer is a person who must be obeyed is a 

habitus that could have been instilled from generation to generation with various patterns and speculations.  

Regarding to the issue of this research, the lecturers implanted a disposition system in the form of a perception 

scheme that verbal activity was the most effective to be applied in class and gave expectations to all students without 

exception to meet the demands of the verbal activity that was applied. The disposition system according to Bourdieu 

(1990) is applied continuously so that the values and expectations conveyed are latent and durable. This led to the 

next habitus. 

Over time an understanding is formed in every student’s mind that the disposition system is correct and 

appropriate without any critical thinking to be involved. Even if there is, this critical thinking is kept tightly by 

students because dialogical tendencies towards various things regarding lectures never happen, as conveyed by one 

participant student who stated that he felt injustice in class but conveying it to the lecturer was a risky task. Wisma 

from UNDIKSHA, the opinion provider, is a student participant who is quite critical of the injustices he experienced 

in the classroom. The statement he has stated on the interview were quite critical and cynical. He stated that “The 

most important thing to be done (in the classroom) is to be active (verbally active), there is no point in me being 

good at writing if the lecturer only assesses my verbal skill.”  Wisma felt that in most lecture he involved in; he is not 

measured holistically but only through his verbal involvement in the classroom.  Wisma further stated that “I feel 

better in writing than speaking in the classroom, but arguing about this is pointless.” This statement supports other 

previous student statement that the dominance in applying verbal activities in the classroom cannot be questioned, 

discussed or even contested. This seems an anomaly because amid the demands of lectures that students should 

participate more in verbal activities in class, dialogical processes rarely or never occur. The substance of verbal 

activity looks very shallow if it is only used as a requirement for the lecture process, not a dialogical process in 

conveying and discussing information. It prevents the lecturers to listen from their students about what how they feel 

comfortable the most in learning and for the bigger picture, their uniqueness in personality and learning style.  

On its reality, especially according to the interview, introverted students feel increasingly marginalized and as if 

they are not integrated with the lecture process being undertaken. Introverted individuals are individuals who are 

substantive and reflective so that they consider question and answer, presentation, discussion which are used as a 

requirement and formality as untrue or cliché. Agni from UNMAS in the interview process stated that she often 

attended class discussion processes that were less substantive. She conveyed this by giving an example that her 

friends competed to express verbally about their opinions in the discussion to get extra score from the lecturers. 

“Because the lecturer promised that he would give additional scores to the students who are verbally active, my 

friends competed to speak in class” she stated.  She argued that the opinions conveyed by her friends in verbal 

activities often have minimal meaning and are only conveyed to get additional score from the lecturer. Also, she is 

powerless to contest the “rule of game” that have been laid down in the arena of power she involved in regarding to 

the fact that she is a student who has lesser power in the relation to her lecturer and that she is an introvert student 

who hardly has cultural capital on learning value applied. The actors in the system (lecturers and students) play 

certain roles based on their cultural capita. According to the interview, lecturer has dominant cultural capita so that 

they could determine lecture standards with the capacity they are possessing and they value they adopt from the 

society to be obeyed by all students.  

Educational institutions play an important role in the power arena, with a monopoly on power to concentrate and 

set rules for values and constantly trying to maintain belief in those values (Zurmailis & Faruk, 2017). The education 

system tends to reproduce the existing power structure where the class that has reproductive material has very strong 

control over the production of knowledge and its transmission (Mohammad, 2016) As has been explained in the 

discussion of the authority of educators in the learning process in the English education study program at Balinese 

universities, the relationship between lecturers and students tends to be a relationship between the authorization and 



         48 

the authorization recipient. Classes that have reproductive material (in this case lecturers) have the power to control 

the values applied in learning. An understanding that an increase in the frequency of verbal and communal activities 

will affect increasing students’ verbal competence. This indicates that the educational process that is carried out 

focused only on one of the basic language competencies, namely speaking. Plus, there was also an assumption that 

through verbal skills students’ understanding of a material can be better assessed. This understanding is continuously 

implanted in the minds of students through certain actions (assignment of verbal and communal activities, giving 

added value) so that students enter the pattern and voluntarily follow the causality system. 

The dominant class (lecturers and extrovert students) who have reproductive material maintains their position 

through the so-called hidden curriculum. Educational institutions influence the attitudes and habits of students by 

using the dominant class culture, where this is indeed a cultural value that is carried out in society. In connection 

with this study, the culture promoted by related educational institutions is a culture that applies extroverted idealism 

(based on the type of culture formulated by Lewis (2010) the dominant class forces the dominated class (lower class, 

marginalized) to behave and follow the dominant class culture through the process of education. It is seen from the 

frequency of verbal and communal activities designed for learning. Students from lower-class backgrounds 

(introverts) force themselves to develop characteristics that are owned by the dominant class (extrovert). Otherwise, 

they will be considered inappropriate or unacceptable in the class, learning process, educational institution they are 

involved in.  

Utilizing the system above, the dominant class habitus is transformed into a form of cultural capital that students 

will and must take for granted without a dialogical process. With this pattern, those who have a habitus that is 

following the habitus of the dominant class, namely extroverted students will more easily achieve success in the 

educational process, while those who are unable to adjust their habitus, namely introverted students, will experience 

difficulties and failure. The next rule was that for introverted students to be successful, they had to carry out what 

was called the bourgeois process or to imitate the habitus of the dominant class, even though they had to force 

themselves and sacrifice their identity (dehumanization). The dominant class habitus is always positioned as the best 

and most perfect habitus. 

The bourgeois process makes introverted students go through a phase called pseudo extroverts. Leung (2015) 

states that pseudo introverts are introverts who are under the domination of an extroverted culture so they tend to 

ignore their natural instinct as an introvert and “become extroverted” (adopt extroverted characteristics and apply it 

in themselves) to be accepted in their community and to be able achieving success. According to the interview, it was 

found that several student participants were indicated as pseudo extroverts. Students who participate in pseudo 

extroverts fall into two categories (1) not knowing themselves as introverts and (2) knowing themselves as introverts. 

Ika from UNDIKSHA stated “I previously did not understand what introverted and did not know that I was 

introverted” after receiving the results of the MBTI test which stated that she was an introvert. This answered her 

unrest over why she had difficulties in verbal and communal activities in class despite her hard work. The second 

category is student participants who already know that they are introverted but are powerless to fight against the 

extroverted cultural capital that is applied through high-frequency verbal and communal activities in the classroom. 

This can be seen in most of the student participants’ answers on the interview which stated that they were 

uncomfortable in carrying out verbal and communal activities in class but were unable to discuss. All that can be 

done is to follow verbal and communal activities with this pattern because that way they can achieve a satisfying 

final score. 

Thus, it can be concluded that the cultural process of symbolic violence against introverted students in the 

English study program at Balinese universities can be seen that the culture that applies extroverted idealism is 

transmitted in the learning process in the classroom. Cultural transmission with extroverted values produces injustice 

because it marginalizes introverted students who are unable to meet these values. This cultural transmission is 

applied repeatedly or becomes a cultural reproduction that establishes extroverted values as cultural capital that binds 

all students and forces them to fulfill it. This gives rise to pseudo extroverts who transform themselves into 

extroverts by adopting extroverted characteristics to be accepted in their learning environment. 

 

 

Conclusion 

 

The cultural process of symbolic violence of higher education system in Bali universities has been gathered through 

an in-depth interview. The in-depth interview was conducted according to a blueprint that was specially formularized 

to meet the need for this research. The concept utilized to build up the blueprint is the three keys of symbolic 

domination namely; arena, habitus, and capital. According to the in-depth interview conducted it was found that 
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verbal and communal activity that applied more than the other types of activity such as reading, writing and 

listening.  It happened due to the lecturer’s belief that verbal activities are the most effective activity to be applied in 

the classroom. According to the belief additional score for those who are actively participating in verbal activities 

was given, therefore, introvert students had poor self -concept that their introversion is a shortfall to be fixed and 

they have to try hard to imitated their extrovert friends to be recognized and gratified more by their lecturer. There 

was also an expectation from the lecturers for introverted students to participate more on verbal and communal 

activities. It makes the learning process has formed as a “power arena” on a “conquering - conquered” system. The 

dominant class (educational system, lecturers and extrovert students) has formed a “rule of game” to be followed by 

the marginal class (introverted students). The authoritative “rule of game” that fetter the marginalized class without 

any dialogic process has automatically applied on the scoring system. The learning process for the introvert students 

on the other hand, has become a “social battling arena”. Symbolic violence value on the “power arena” had been 

simultaneously embedded to the students on the learning process because the lecturers possess social capital on their 

relation to the students so that they could site in a dominant position or “power arena”. The dominant position that is 

possessed by the lecturers influence their strategies to design the learning process. Introvert students who were 

hardly possess cultural capital could not achieve good score and gratification easier compared than the extrovert 

ones. The difficulties in achieving good score and gratification lead the introvert students to feel marginalized from 

the leaning process.  
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