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Abstract---The research aims to identify the knowledge, attitudes, and practices of the preschool teachers of the 

target group regarding the implementation/development of inclusive education. Structure/methodology /approach-10 

teachers participated in this study, who were also involved in the research carried out within the framework of the 

project "teacher reflection for quality early inclusive education". An early inclusive education environment self-

reflection method was used, developed within the framework of the early childhood inclusive education (I) project 

implemented by the European agency for special needs and inclusive education from 2015 to 2017 (www.european-

agency.org/agency-projects/inclusive-early childhood-education), our adapted version. Research is qualitative. The 

reflection method included four open questions: This article reflects educators on the "inclusive environment of 

teaching and learning". Conclusion: the survey participants ' responses prove that educators and educators are 

aware of the desire and need to increase their knowledge about the inclusive environment of learning and teaching, 

but they find it difficult to reflect on these issues and analyze them based on their practice, which can again be 

considered as their low competence in this regards. Novelty/value: the study of teacher-educator reflection is not 

conducted on the example of our practice. Provides quite important, versatile information on a particular topic 

clearly demonstrates challenges, and also creates prerequisites for future research. 

Keywords---child, inclusive learning, self-reflection, teacher-educator reflection, teaching environment 

 

 

Introduction 

 

According to the convention on the rights of the child, every child has the right to education, taking into account its 

capabilities. In order for each child to be able to enjoy the services of early and pre-school education institutions, and 

not feel marginalized, isolated, and frustrated, it is essential to create an inclusive environment. (UN, 1989). 

Inclusive learning is the result of effective teaching practice, an adapted learning environment, and teaching 

approaches that ensure that all children are included, engaged, and supported. An inclusive environment that 

provides fair and equal opportunities creates a happy and healthy future. In this environment, each child has the 

opportunity to fully and equally engage and participate in early and pre-school education programs: "quality early 

education equally ensures the development of the maximum potential of each child involved in the educational 

process within the framework of protecting his / her true interests, ensures equal involvement of each of them taking 

into account his / her characteristics, needs, by identifying, respecting and providing educational needs based on the 

social situation”. Quality education, in itself, implies the inclusiveness of education (Takano & Tanno, 2009; 

Smallwood et al., 2011; Hepsiba et al., 2017). 

However, recent studies (a study of the quality of preschool education. 2018. A study by the United Nations 

Children's Fund (UNICEF), which was conducted in Georgia and is based on an analysis of the quality of preschool 

education in the following areas: accessibility, staff, curriculum (educational program), monitoring, and 

management, showed not very good results. "Preschool institutions are facing a significant problem, because e a 

large part of the staff does not have qualifications or have qualifications that are not related to early upbringing and 

education of children, and 50% of directors do not have education which related to early upbringing and education of 

children.“  As for the implementation and development of inclusive education, the report says that "in case of 

enrollment of children with disabilities in pre-school institutions, they face significant problems in terms of full 
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inclusion and participation in kindergarten". Knowledge and competences are low in relation to the issues of 

inclusion of children with disabilities and disadvantage“; The report also highlights the barriers to inclusion of 

children with disabilities: lack of adapted infrastructure, a large number of children in groups and low competences 

of teachers (Meijer et al., 2007; Epstein et al., 2020; Thomas, 2016; Nurfatuhiyah, 2017).   

Studies show that kindergartens do not meet the principles of early inclusive education, which causes children 

with disabilities to stay outside the educational processes. What are the requirements that nursery schools should 

meet in terms of early quality inclusive education? In order to answer this question, let's get acquainted with what we 

have about the education of children with disabilities defined in the legislative and regulatory documents and draw a 

parallel with reality. 

The law on early and pre-school education (2016), inclusive early and pre-school education (Article 23 and 

Article 17), says that institutions should provide inclusive education to children regardless of their physical, 

cognitive, sensory, social, emotional, linguistic, ethnic, racial, religious, gender or other characteristics. The rights 

and obligations of the institution with regard to children and their parents/ legal representatives shall be determined 

by the law and the institution shall develop an inclusive education strategy in accordance with the standards; at the 

municipal level, it obliges the institution to provide equally accessible and inclusive pre-school education. 

The retrospective vision of teachers on inclusive learning and teaching environment revealed in the framework of 

the study "reflection of teachers for quality early inclusive education" (iakob gogebashvili Telavi State University 

scientific research project of the Faculty of Educational Sciences, 2021-22), allowed us to identify the practice, 

knowledge, and attitudes of the teachers on this issue and make conclusions. The mean used in this study, which 

aims to improve the degree of inclusiveness, was developed within the framework of the early childhood inclusive 

education (I) project by the European agency for special needs and inclusive education in 2015-17. (www.european-

agency.org/agency-projects/inclusive -early childhood-education). It is based on the vision of an ecosystem in which 

the child's experience is seen as a function of proximal processes in the environment. In this sense, professionals and 

staff significantly influence the child's involvement, learning, and development (Zeichner, 2005; Murray & Male, 

2005; Gallagher et al., 2011). 

At the same time, peers in the environment, parents, and family are part of the ecosystem around the child. They, 

as well as the physical environment, influence the involvement, development, and learning of each child. The self-

reflection tool focuses on the proximal processes that children experience in the environment,  special attention pays 

to environmental factors that affect the participation of each child. The self-reflection method consisted of questions 

related to eight topics. In this case, we discuss the results of reflection on one topic, an inclusive environment for 

learning and teaching. For this purpose, 4 questions were selected: 
 
1) How do they use diversity and the individual strengths of children, and resources in learning activities? 

2) How do children's involvement, learning, and support are noticed and observed? 

3) Do kindergarten staff have the opportunity for continuous professional development in inclusive education? 

4) What would you improve in this direction? 

 
The first three questions made the respondents think about the practice in kindergartens (present) and the fourth 

question - was about the future, and what they would like to change, thus clearly revealing their assessment of the 

present and their visions of the future in the ways of improvement. This reflection process meant the use of their 

experience and knowledge in a particular direction (Malazonia et al., 2021; Schön, 2017; Rolfe et al., 2001; Wain, 

2017). 

10 teachers participated in the research and also they were involved in the narrative research carried out within 

the framework of this project. As a result of reflection analysis, the survey conducted with kindergarten teachers 

revealed the practice of respondents towards inclusive learning and teaching environment and their views on specific 

issues. As a result of reflection analysis, it turned out that the majority of respondents refrained from feedback on the 

question - how diversity and individual strengths of children are used in learning activities and did not answer this 

question, while a very small part focused only on the availability of resources and generally spoke that the child's, 

strengths  and interests are taken  into 
 

"We try to make resources available for children. They have complete independence with 

resources. The child always tries to do what he does well and improves more with each subsequent 

activity.“ 

"I use the individual strengths and interests of the child discovered through observation when 

planning activities to increase his / her involvement in the group.“ 
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In addition, we tried to identify, through reflection research, how the participants of the study notice and observe the 

involvement, learning, and support of children, the majority of them noted that they observe systematically, but do 

not make notes, fill out questionnaires/control papers, what means they use (Kolb, 2014; Gibbs, 1988; Bolton, 2010; 

Johns, 2005; Reid, 2000). Their responses are general and inconsistent. Only a small part of respondents noted that 

they make records and also create portfolios for children. 
 

"I monitor children's learning and involvement systematically, consistently, and during daily routine 

activities. At this time, the child's strengths, areas of interest, and skills appear. I observe not only a 

specific child but also a specific ability of the child, for example, how this or that child is involved in 

an activity, I observe another, how he/she can solve problems, etc.Sh. I focus on the child's newly 

acquired skills and already learned ones. What they learn, how they develop, and what the experience 

has given them." 

"I make a daily observation of the child, his involvement with peers. For me, I had records in which 

direction the child needed development and support. I tried to work on his weaknesses“(respondent's 

comment). 

"Daily observation of the child, his/her individual portfolio and evaluation form of the 

child"(respondent's comment). 

 

As for the question of whether the kindergarten staff has the possibility of continuous professional development in 

inclusive education, the minority of respondents answered that their kindergarten staff has the opportunity to do so 

and non-governmental organizations ("WORLD VISION") care about it. However, the majority noted that they do 

not have such an opportunity, and if they receive mostly scarce theoretical knowledge, they would like to have the 

opportunity to develop in this regard, which demonstrates that teachers and educators in inclusive education do not 

have adequate knowledge. 

 

"We do not have the opportunity for continuous professional development in inclusive education.   

However, we have little information” 

"We do not have opportunities for this"(respondent's answer). 

"Inclusive education of personnel is limited only by scarce theoretical knowledge (first of all, I think 

of myself). I would like to pay more attention to this issue“(respondent's answer). 

"Any teacher-educator will be happy if we are given the opportunity of professional growth and 

development" (respondent's answer). 

 

According to the respondents ' answers, half of the survey participants did not answer the question, which means that 

they do not see their role and participation in the development of their practice in this regard, or they will do 

everything in the best way. However, we cannot accept this last opinion, because the results of the majority survey 

are a clear example of their incompetence in the field of inclusive education (Han & Lee, 2022; Conceição & Heitor, 

2002; Gregg et al., 2012). Some respondents mainly note the increase of knowledge in the field of inclusive 

education and consider it important to have specialists in the garden. Also, they considered it necessary and wished 

to have a resource room and educational resources in the garden. 

 

"Let us have the opportunity to prepare in this direction and if necessary get the help of the 

multidisciplinary team.“ (Respondent's answer) 

"I would like to know more about inclusive teaching.“(Respondent's answer). 

"It would be desirable to have more employees, Methodists, special teachers, psychologists involved 

with us.“(Respondent's answer) 

“ A special room for a child with special needs and toys for children to calm and entertain the child 

during a tantrum." (respondent's response) “  (Respondent's answer). 
 
The survey participants ' responses prove that teachers and educators are aware of the desire and need to increase 

their knowledge about the inclusive environment of learning and teaching, however, they find it difficult to reflect on 

these issues and analyze them based on their own practice, which can again be considered as their low competence in 

this regard. The teachers ' reflection on inclusive learning and teaching environment has clearly demonstrated the 

challenges and achievements in the preschool education system. 
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To conclude, we can say that 

 

• Working with a child requires specific knowledge and a trained educator is necessary in order to be able to 

provide an appropriate environment for teaching and development of children; 

• Systematic retraining and professional development of teachers is necessary;practice-based training of 

teachers; 

• Teaching self-reflection and creating a development plan based on them; 

• Presence of a specialist in a preschool institution and coordination of educators with them.  
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