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Introduction 

 

The cause of industrialization and modernization in our country, as well as in the comprehensive renovation of the 

country, renovating education is one of the central tasks of the development of Vietnam. The goal of education is to 

raise people's intellectual level, train human resources and foster talents. The renovation requires the school to create 

autonomous, dynamic and creative people to meet the needs of society. The 8th Conference of the Central 

Committee of the Communist Party of Vietnam (XI term) has approved that “Resolution on fundamental and 

comprehensive renovation of education and training to meet the requirements of industrialization and modernization 

in the context of a socialist-oriented market economy and international integration;” (ECCV, 2013). The Congress 

has promulgated Resolution No. 88/2014/QH13 on “renovation of general education curricula and textbooks” ECCV 

(2013), contribute to the fundamental and comprehensive renovation of education and training. Renovation 

objectives are set by Resolution 88/2014/QH13 of the Congress stated that: “Renovating general education curricula 

and textbooks in order to create a fundamental and comprehensive change in quality and effectiveness of general 

education; combining literacy, teaching and career orientation; contributing to the transition from a knowledge-based 

education to an education that develops comprehensively in both qualities and competences, harmonizing the virtue, 

intelligence, physical, and beauty and bringing out the best potential of each student”. Implementing the Resolutions 

of the Party and the Congress, the general education program 2018 GEP (2018), is built in the direction of 

developing students' quality and competence. For secondary school students, autonomy is one of the common 

competencies that plays an important role in influencing the ability to critically reflect, make decisions and act 

independently, to act responsibly, make informed choices and students' ability to be independent. The issue of 

competence development in general and the development of autonomous competence in particular for students, 

which was raised in the 2018 CTGDPT, is a matter of interest to domestic and foreign educators and researches to 

find many suitable developments (GEP, 2018; MET, 2020).  

 

Theory on autonomous competence for secondary students 

Autonomous competence 

 

There are many definitions of “competence”. Chouhan & Srivastava (2014), argue that competences include the set 

of success factors necessary to achieve important results in a particular job or of a job role in a particular 

organization. According to the two authors, competence is the ability to apply or use knowledge, skills, abilities, 
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behaviors and personal characteristics to successfully perform important job tasks, specific functions or to act in a 

certain role or position. The success factor is based on a combination of knowledge, skills and abilities of a person 

when performing the task. The Working Group on Vocational Qualifications (1986) approaches competence as the 

ability to perform a particular activity according to a specified standard. This means: first, if competence is related to 

working then it must take place in a context; Second, competence is an outcome: it describes what someone can do. 

Third, to reliably measure someone's ability to do something, there need to be clearly defined and widely accessible 

standards by which performance is measured and confirmed; Fourth, competence is a measure of what someone can 

do at a particular time. 

Tucker & Cofsky (1994) identify five main components of competence: 1) Knowledge: is the information 

available in a person, such as the surgeon's knowledge of human anatomy; 2) Skill: a person's ability to perform a 

certain action, such as a surgeon's skill to perform surgery; 3) The concept and self-value or attitude of a person, 

values and image of one’s self. 4) Personal characteristics: physical characteristics and the consistent responses to 

situations or information. Good eyesight is an essential trait for a surgeon, just as autonomy is the ability to stay calm 

under stress; 5) Motivation: emotions, desires, physiological needs or similar impulses that motivate action. 

Therefore, competence can be understood as the ability of a person to successfully perform a task, measured by the 

results of the actions that he or she performs. It includes these factors: knowledge, skill, motivation, personal 

characteristics of an individual and his or her attitude when performing an action. Knowledge, skill, and attitude are 

the key components that work together to help a person perform a task effectively. 

Autonomy and its role in student development. In reality, autonomy is a competence, but there has not been a 

complete concept of autonomous competence given in any research. Those researches only focus on examining 

autonomy as a psychological need or as an independent human behavior. According to Hargreaves (2014), the 

implication of autonomy is that an individual can act independently on external powers and actively think and act in 

the way he sees fit; each individual has an equal right to discover and express his or her own particular point of view, 

without being inhibited by the judgments of others; and thus, have the ability to challenge habitual thinking and 

traditional conceptions of one's place in learning or in life. Accordingly, autonomy in learning includes 

independence, initiative and the ability to discover in the classroom - by focusing on the ability to self-direct and 

individual trainings in learning and in life living. Montessori (1976), considered independence/autonomy as a need, a 

natural urge, derived from an inner motivation. It is the removal of barriers (obstacles) to natural development, 

striving for self-determination to achieve both physical and psychological independence. 

Some researchers have referred to autonomy as a set of skills. Reinders (2010); Nir et al. (2016), argue that 

autonomy is a subset of a store of life skills, sometimes it is referred as daily living activities. In particular, the term 

“independent” often refers to the following areas of independent behavior: Eating and drinking: Skills may include 

proper handling and use of tools, eating without spilling, eating variety of food, correct use of napkins, table manners 

and other mealtime habits; Grooming: This area includes skills such as combing, shaving, and dressing (e.g., picking 

clothes, dressing and undressing without assistance, and managing laces); Personal hygiene: Skills include those of 

bathing, brushing teeth, washing hair and applying deodorant; Going to the bathroom: Toilet-related skills include 

clothing management, personal hygiene, as well as overall bowel and bladder management (Chiniara & Bentein, 

2016; Amorose & Anderson-Butcher, 2007). 

According to a research group at the Department of Psychology and Education, Hanoi National University of 

Education Binh (2005), provides a more complete understanding of student’s self-dependent that includes: 

cognitive/direction skills, planning skills, organizational/implementation skills, and testing and evaluation skills. 

From the understanding of competence and self-dependent competence, what can be understood is that autonomy is 

the ability of a person to successfully perform a job on his own without being controlled or managed by others 

thanks to an internal motivation, having awareness and understanding of how to do work, to know how to plan and 

perform work and evaluate performance. Self-help tends to favor behavioral manifestations and activities. Self-help 

is closely related to the positive expression of individuals and the will, action, intellect and emotions. In order to be 

independent, people need to have knowledge and skills for self-reliance such as eating, dressing, self-cleaning, 

setting tasks, planning, having faith, and being able to have autonomy and self-assessment, having the effort of will, 

positivity, self-discipline, purposefulness, and discipline. In essence, autonomous competence is formed on the basis 

that individuals have needs, abilities and believe in their own strength to perform the set tasks, to find their own ways 

to solve the tasks. Autonomous competence is formed in activities and through human activities with the surrounding 

world (Chemero & Turvey, 2008; Drejer & Riis, 1999). 
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The development of autonomous competence in secondary school students 

 

Shaffer & Kipp (2009), stated that autonomy in childhood and adolescence is when a person tries to achieve a sense 

of self-governance as an individual. Between the ages of 1 and 3, the psychosocial crisis that occurs is about 

autonomy. It is important at this stage that children learn to be autonomous, and the failure to do so can lead to the 

fact that children doubting their own abilities and feeling ashamed. When a child becomes self-directed, it allows 

them to explore and acquire new skills. For children, autonomous competence has two important components: 

emotions - where a child relies more on himself than on his parents and behavior - where a child makes decisions 

independently by using their own predictions. Montessori (1976), said that children strive towards independence 

from the very beginning of their lives. At first, children's eyesight begins to develop, helping them to focus on 

objects that are further away, and then they begin to approach objects they have already followed with their eyes. 

Children gain greater independence as they learn to sit up, crawl, walk, feed themselves and dress themselves, and 

then learn to contribute to their home and community environments in elementary and middle ages learn. The more 

mature they are, the more they develop their right to self-determination both physically and mentally. This 

development process according to Montessori et al. (1996), is always age-appropriate, starting from birth until 

adulthood with continuous activities and constant efforts of the child, helping them to complete and satisfy 

themselves and self-actualization of their own freedom. 

Montessori et al. (1996), suggested that an independent child is either self-determined or self-motivated to 

perform tasks that are appropriated to their level of awareness of the world. In secondary school age, the self-

determined children are confident in their abilities and they are goal-oriented, at the same time being aware of the 

needs and perspectives of others and how their actions affect family, friends and ultimately the surrounding 

community. They are not interested in other people's knowledge, only want to get them by themselves. To gain 

experience and knowledge about the world, youngsters make efforts on their own and do not want to receive any 

helps. Besides, according to Ryan & Deci (2000), secondary school students want to be adults and to prove 

themselves capable and autonomous. They spend most of their time listening to adults and friends talking about 

themselves to determine who they are. This helps children to increase their awareness and identify their true self. 

This is also reflected in the difference between a child with autonomous competence and a child without autonomous 

competence. 

Taylor (2010), distinguishes the group of children who are independent and those who lack autonomous 

capability. Children who lack independence depend on others for how they feel about themselves. Children who lack 

independence often depend on others; they have no control over their own lives and take little responsibility for their 

own thoughts, feelings, and actions. They make poor decisions because adults always make decisions for them 

without consulting. In contrast, independent children always have the belief that they are capable of taking care of 

themselves. They find their own reasons to achieve their goals from an inner impulse. They are given opportunities 

and guidance to explore activities of their choice. They make decisions on their own, not adults making decisions for 

them. Isaacs (2000), states that, if a child is not allowed to be independent, they may react with anger and resistance, 

especially during the self-asserting phase, which is often referred as the resisting phase. Developing autonomous 

competence also gives the child a sense of self-efficacy (I can do it alone) which promotes self-esteem and 

confidence, at the same time promotes self-motivation and persistence while at school. When the child becomes 

independent, the child acquires a sense of importance. Children feel that they are able to contribute to the world and 

to the social life around them, whether at school or elsewhere. Children also feel more confident in their group of 

friends (Awuah, 2007; Littlewood, 1996). 

According to Montessori et al. (1996), children seek independence both physically and mentally through 

activities such as playing, learning and working in coordination between school, family and social organizations, in 

which schools and families play the key role. In Western countries, one of the indispensable activities of parents is to 

take their children to visit museums about science, art, nature, history, etc. In addition, attractions that have cultural, 

historical and scientific value such as biological gardens, nature reserves, historical sites, concert halls, art 

exhibitions are also places that they are allowed to come. Parents are responsible for raising, disciplining their 

children and shaping their children's future. However, sometimes parents' overprotection can prevent children's 

independent development. Therefore, with the role of the family, it is necessary to: 

 

a. Give responsibility: give your child responsibilities at an early age. Start with some household chores 

depending on their age, which can be tasks like sweeping the floor, washing the dishes or setting up the table. 

Giving children responsibilities will help to boost their confidence in their work and show them that they are a 

responsible member of the family. Allow children to make small decisions: Parents should let children make 
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their own decisions in small things. When children are given the freedom to make their own decisions, they 

learn to make choices and this makes them independent in making larger decisions on their own. 

b. Let children do their own homework: families should get them into the habit of creating a time schedule that 

includes homework and studying for tests. Creating timely work habits will allow your child to learn how to 

handle their responsibilities independently and being independent while at school. 

c. Allow them to make mistakes: Allow children to make mistakes so that they learn from their own mistakes 

and don't repeat the same again. If your child makes a mistake, don't scold them, instead tell them what they 

did wrong and how they can do it better next time. More important, teach your child to think independently: 

Encourage your child to get into the habit of thinking about things and forming their own opinions as well as 

their solutions as this will make them more independent. Your child's success depends on how well they think 

for themselves and how they come up with solutions from their own independent thinking (Reid & Petocz, 

2004). 
 

It can be understood that the development of autonomous competence in children in general, and in secondary school 

students in particular, is the process of raising student’s awareness and desire for independence, developing and 

perfecting their autonomous ability as well as having a sense of their own rights and desires; initially know how to 

present and exercise a number of legitimate rights and needs, morale, confident attitude, independence, ability to 

choose how to act, self-responsibility in study, in life and in various activities of themselves (Bond et al., 2007; 

Laidra et al., 2007). 

 

Objectives, content and methods of developing autonomous competence for secondary school students 

Objectives and contents 

 

The Ministry of Education and Training, stated that the objective of developing autonomous competence in students 

is: “Doing your own things at home and at school according to the assignment and guidance; Self-affirming and 

protecting of legitimate rights and needs; Self-regulating emotions, attitudes and behaviors” (GEP, 2018). According 

to Isaacs (2000), developing autonomous competence is to promote self-confidence and self-esteem as well as 

motivation and perseverance in students at school. It is a process that promotes independence, allows students to feel 

in control of their lives, and gives them a sense of importance, this is essential for building social relationships and 

contributing to the world. Developing autonomous competence also helps students to develop self-awareness and 

sensitivity towards others, and teach them a sense of helping the surrounding. In particular, developing autonomous 

competence is to create motivation for students when they have the freedom to find their own reasons to achieve 

their goals. In addition, developing autonomous competence provides students with confidence that they are 

competent and capable of taking care of themselves, which makes them resilient to external challenges. Isaacs 

(2000), also argued that developing autonomous competence is to help students become good decision makers 

because they have the freedom to consider different options before deciding on the one they feel fit. Not only that, 

developing autonomous competence also helps students develop other important qualities such as patience, 

concentration, self-reliance, cooperation, discipline and self-confidence, thereby giving students the freedom to 

experience life to the fullest and to learn many important lessons. Developing autonomous competence keeps 

students happy and healthy when they feel a great sense of achievement and success as a direct result of their own 

actions. 

Similarly, Bowlby (1956), suggested that the goal of developing a child's autonomous competence is to help them 

gain an independent confidence and grow up with a healthy mind. Sylvester et al. (2019), suggests that the further 

goal of student autonomous competence development is to support children to develop into peace committed and 

respected individuals who will go out to the world on their own and create the difference. For this goal to become a 

reality, from an early age, children must be provided with opportunities to exercise their minds and bodies in ways 

that promote independence. The Ministry of Education and Training, points out the autonomous competencies that 

need to be developed in secondary school students described in Table 1. 

 

Table 1 

Autonomous competencies that need to be developed in secondary school students 

 

Component competence Criteria 

Self-help Do your own work in learning and in life. 

Self-regulating emotions, 

attitudes, behaviors 

Be able to assess your own feelings and emotions. Know how to self-

regulate emotions, attitudes and behaviors. Ready to accept and 
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determined to overcome challenges in learning and life. 

Adapting to life Adjust individual's knowledge, skills, and experience needed for the 

new activity. 

Career orientation Make a plan to choose subjects that are suitable for your career 

orientation. 

Self-improvement Identify learning tasks based on achieved results; Set detailed and 

specific learning goals and overcome limitations. 

Evaluate and adjust the studying plan. 

Identify and correct mistakes, learn from experience. Self-regulate 

learning. 

Source: GDPT program, (2018) 

 

Montessori et al. (1996); Bangera (2017) argue that education should cultivate the skills that children need to become 

independent adults who challenge and contribute to a diverse, democratic society. Montessori (1976), specifically 

pointed out that, developing autonomous competence for secondary school students includes: Developing 

knowledge, skills and educating students to be independent. Formed in them: confidence; pride; individual respect; 

develop neatness and cleanliness. Arthur & Linde (2015), recommended the need to teach children to solve problems 

on their own from an early age. According to the author, teaching children the steps to problem-solving is an 

important lifelong skill. Besides developing these above skills, Arthur & Linde (2015), believes that children should 

be asked to participate in housework and be responsible for the family. The author advises parents to support their 

children's growing sense of themselves and desire to do things on their own by giving them housework. Even very 

young children can do small chores like taking out the trash or putting dirty clothes in the trash. 

The purpose of developing student autonomous competence is to help them become independent, successful, to 

become lifelong learners that are capable of cooperating and problem solving (Pretorius et al., 2019). Therefore, it 

can be seen that the goals of developing autonomous competence include: developing knowledge (knowledge on 

how to perform actions); skills (3 groups including: self-service skills; self-care skills, independent work/study skills) 

and educating independent attitude for students (Formed in children: confidence; pride; self-respect; development of 

orderliness). Besides that, it is also about educating children patience, focus and attention on work, cooperation, self-

discipline and confidence; promote children's sociability and sensitivity towards others (Rikli et al., 2020; Bakar & 

Cheen, 2013). 

 

Method of the study 

 

Michelle Welman (2018), pointed out that autonomy is a learnable and teachable skill and it is the responsibility of 

teachers to develop this skill. In order to develop students' autonomy, appropriate methods are needed. According to 

Michelle Welman (2018), to develop autonomy requires students to have learning skills such as setting goals, 

determining learning outcomes, developing study plans and solutions to achieve goals. Arthur & Linde (2015), 

believed that developing autonomy for students needs to be taught like teaching a new skill or habit. Arthur & Linde 

(2015), pointed out that the skill needs to be broken down into simple steps. Give specific instructions on how to 

complete each step. The author requires adults to have children demonstrate each step in turn and check that the child 

has fully understood before moving on to the next one. Adults and teachers need to use words consistently at each 

step. As children become more independent, we can reduce verbal cues until they can fully act on their own. If a 

child is unable to complete a step, adults can help the child with that step and try to gradually reduce the help so that 

the child becomes more independent. Isaacs (2000), argued that children should have the right to make choices about 

their activities. This freedom of choice should be based on a perception of the work. To do that, adults need to 

exercise empowerment and accompany, monitoring the child. 

In addition, the authors Isaacs (2000); Arthur & Linde (2015); Montessori et al. (1996), suggested that adults 

need to be patient and encourage and cheer the children for each completed step. In particular, it is necessary to be 

patient and to reward the child whenever they complete a certain goal. To develop autonomous competence, it is 

necessary to organize activities such as: learning, entertaining, self-service in eating, cleaning, dressing, etc. These 

activities are carried out the following methods: visualization (break down the steps of an action, take a picture, and 

give visual instructions); speech (explanation and instructions on how to do it); practice: let the children practice 

acts; encourage and reward children when they do well on their own (Pérez et al., 2016; Hidir et al., 2021). 

 

 



 71 

Methods of assessing results of developing autonomous competence for secondary school students 

Competence assessment 

 

According to Duyen & Lieu (2017), competence assessment is a type of assessment built based on a table of output 

criteria. Based on this table, the evaluator observes and analyzes to assess the level of achievement. Skills assessment 

is an important area that determines a student's ability and often done through hands-on activities and the products 

they create. To demonstrate that students are capable to a certain extent, have students solve problems in real-life 

situations so that they can apply the knowledge and skills they have learned at school and outside of school. Attitude 

assessment is usually done through observation and conversation. Competence assessment is carried out regularly in 

each lesson, each period and at the end of each period to see the progress of learners. Assessment of a student's 

ability can be qualitative and quantitative and can be a combination of both (Ministry of Education and Training. 

 

Subjects participating in the assessment of autonomous competence for secondary school students 

 

Students' self-assessment: According to Hargreaves (2014), the assessment of autonomous competence needs to 

comply with the goals, methods, and forms of capacity assessment and with the participation of many different 

subjects. One of the assessment forms is the student's self-assessment. According to Andrade et al. (2019), student 

self-assessment is the process by which students gather information and reflect on their own learning. It is the 

student's own assessment of a self's progress in knowledge, skills, processes, or attitudes. When students self-assess, 

they self-monitor and regulate their own learning; see their own strengths and areas for improvement; self-assess the 

results compared to the original plan; students see for themselves the progress they have made in their subjects. In 

addition, there are also teacher assessments of student autonomy and group assessments. 

Assessment of schoolmate: According to Group5hah's blog, assessment of schoolmate involves students 

reviewing each other's work and evaluating it against previous agreed criteria. Then, the children gave each other 

feedback on the work. There are a variety of assessment by schoolmate methods, such as written and oral 

assessments, and they can be conducted in pairs or in groups. Typically, assessment of schoolmate is used on a 

regular basis to provide support and feedback so that students can create better work on the summative assessment. 

Student assessing each other is extremely important for the following reasons: students can participate in each other's 

learning; encourage students to discuss and promote good relationships; to improve achievement and increase 

learning motivation; students can learn and support each other and encourage self-reflection and help students realize 

their own learning needs. Besides, students are likely to have a clear idea of expectations and students often achieve 

more when they receive helps, evaluations and suggestions from friends (Cole et al., 2001; Linde, 2015). 

For teachers, having students self-assess each other provides more assessment information for the teacher. Those 

are useful information for teachers' teaching planning; helps teachers identify differentiated learning outcomes and 

transform classroom environments and supports students to become independent learners and forge closer, more 

intimate teacher-student relationships. Another benefit that comes with effective assessment of schoolmate is that 

children also become experts at self-assessment. Reflecting on the work of others, using constructive language, in 

pairs, groups, or as a class can help children discuss their own work and how it can be improved. It can create a key 

communication link between students and teachers, which is very important. An example of schoolmate assessment 

sheet can be found in the appendix. 

It is clear that assessment of schoolmate is an extremely important evaluation tool. Especially for secondary 

school students working together means the kids will know what they're looking for, resulting in them being able to 

identify it independently. Assessment of teachers: According to Maxwell et al. (2001), to assess students' autonomy, 

teachers can use many different tools and the most important one is observation. Teachers can observe students 

participating in planned activities. Teacher observations can be characterized into two categories: random and 

planned. Methods of collecting information when observing: Product observation: preserving products; Observing 

activities: direct recording through audio recordings, videos and photographs; indirect recording through 

observations and diaries. Observational assessment is also mentioned by Scholastic, teachers will gain valuable 

information about students, especially their skills, by "sitting beside" them, observing and talking to them at the place 

where they are having activities and having fun. Teachers will notice that students are at many levels of competence. 

When observing children, watch for the frustration (the child cannot do the job independently) and discouragement 

(the student is not challenged by the content) to tailor lessons to the level of that student. 
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Conclusion 

 

For secondary school students, autonomy is one of the competencies in the group of common competencies, which 

plays an important role in influencing students' learning, communication and other activities in the present and 

future. Autonomous competence education for students in secondary schools is an important issue. The above 

research results are important theoretical basis to help educators and education administrators find reference and to 

perfect the process of organizing autonomous competence development activities for students in general and for 

secondary students in particular. 

 

References 

Amorose, A. J., & Anderson-Butcher, D. (2007). Autonomy-supportive coaching and self-determined motivation in 

high school and college athletes: A test of self-determination theory. Psychology of sport and exercise, 8(5), 654-

670. https://doi.org/10.1016/j.psychsport.2006.11.003 

Andrade, R. J., Chalasani, N., Björnsson, E. S., Suzuki, A., Kullak-Ublick, G. A., Watkins, P. B., ... & Aithal, G. P. 

(2019). Drug-induced liver injury. Nature Reviews Disease Primers, 5(1), 1-22. 

Arthur, M. M. L., & Linde, R. (2015). Teaching Progress: A Critique of the Grand Narrative of Human Rights as 

Pedagogy for Marginalized Students. 

Awuah, G. B. (2007). A professional services firm's competence development. Industrial Marketing 

Management, 36(8), 1068-1081. https://doi.org/10.1016/j.indmarman.2006.08.006 

Bakar, A. H. A., & Cheen, K. S. (2013). A framework for assessing the sustainable urban development. Procedia-

Social and Behavioral Sciences, 85, 484-492. https://doi.org/10.1016/j.sbspro.2013.08.377 

Bangera, A. (2017). Anaesthesia for adenotonsillectomy: An update. Indian Journal of Anaesthesia, 61(2), 103. 

Binh, V. T. (2005, July). Cold cathodes using carbon nanotubes and nanopearls: fabrication and emission 

characteristics. In 2005 International Vacuum Nanoelectronics Conference (pp. 13-14). IEEE. 

Bond, L., Butler, H., Thomas, L., Carlin, J., Glover, S., Bowes, G., & Patton, G. (2007). Social and school 

connectedness in early secondary school as predictors of late teenage substance use, mental health, and academic 

outcomes. Journal of adolescent health, 40(4), 357-e9. https://doi.org/10.1016/j.jadohealth.2006.10.013 

Bowlby, J. (1956). Mother-child separation. 

Chemero, A., & Turvey, M. T. (2008). Autonomy and hypersets. BioSystems, 91(2), 320-330. 

https://doi.org/10.1016/j.biosystems.2007.05.010 

Chiniara, M., & Bentein, K. (2016). Linking servant leadership to individual performance: Differentiating the 

mediating role of autonomy, competence and relatedness need satisfaction. The Leadership Quarterly, 27(1), 

124-141. https://doi.org/10.1016/j.leaqua.2015.08.004 

Chouhan, V. S., & Srivastava, S. (2014). Understanding competencies and competency modeling―A literature 

survey. IOSR Journal of Business and Management, 16(1), 14-22. 

Cole, D. A., Maxwell, S. E., Martin, J. M., Peeke, L. G., Seroczynski, A. D., Tram, J. M., ... & Maschman, T. (2001). 

The development of multiple domains of child and adolescent self‐concept: A cohort sequential longitudinal 

design. Child development, 72(6), 1723-1746.  

Drejer, A., & Riis, J. O. (1999). Competence development and technology: How learning and technology can be 

meaningfully integrated. Technovation, 19(10), 631-644. https://doi.org/10.1016/S0166-4972(99)00064-4 

Duyen, T. M., & Lieu, N. T. (2017). Applying The Viewpoint Of Interactive Pedagogy Into Teaching The 

Occupational Psychology Subject For Students At Hung Yen University Of Technology And Education. UTEHY 

Journal of Science and Technology, 15, 116-120. 

ECCV - Executive Committee of the Communist Party of Vietnam (2013), Resolution No. 29-NQ/TW of the Central 

Executive Committee of the Communist Party of Vietnam. 

GEP - General Education Program (2018). Ministry of Education and Training (2018), High school educational 

program. Master program, issued according to Circular No. 32/2018/TT - BGDDT on December 26, 2018. 

Hargreaves, E. (2014). The practice of promoting primary pupils’ autonomy: examples of teacher 

feedback. Educational Research, 56(3), 295-309. 
Hidir, A., Zunaidi, A., & Pattiasina, P. J. (2021). Understanding human resources management strategy in implementing good 

government practice: what research evidence say. International Research Journal of Management, IT and Social 

Sciences, 8(3), 265-273. https://doi.org/10.21744/irjmis.v8n3.1658  

Isaacs, J. C. (2000). The limited potential of ecotourism to contribute to wildlife conservation. Wildlife society 

bulletin, 28(1), 61-69. 

https://doi.org/10.1016/j.psychsport.2006.11.003
https://doi.org/10.1016/j.indmarman.2006.08.006
https://doi.org/10.1016/j.sbspro.2013.08.377
https://doi.org/10.1016/j.jadohealth.2006.10.013
https://doi.org/10.1016/j.biosystems.2007.05.010
https://doi.org/10.1016/j.leaqua.2015.08.004
https://doi.org/10.1016/S0166-4972(99)00064-4
https://doi.org/10.21744/irjmis.v8n3.1658


 73 

Laidra, K., Pullmann, H., & Allik, J. (2007). Personality and intelligence as predictors of academic achievement: A 

cross-sectional study from elementary to secondary school. Personality and individual differences, 42(3), 441-

451. https://doi.org/10.1016/j.paid.2006.08.001 

Linde, C. (2015). Memory in narrative. The international encyclopedia of language and social interaction, 1-9.  

Littlewood, W. (1996). “Autonomy”: An anatomy and a framework. System, 24(4), 427-435. 

https://doi.org/10.1016/S0346-251X(96)00039-5 

Maxwell, C., Garner, J., & Fagan, J. (2001). The effects of arrest on intimate partner violence: New evidence from 

the spouse assault replication program. Washington, DC: National Institute of Justice. 

MET - Ministry of Education and Training (2020), Charter of secondary and high schools and high schools with 

multiple levels of education, promulgated together with Circular No. 32/2020/TT-BGDĐT on May 15 September 

2020. 

Michelle Welman, F. H. S., Smit, A. E., Jongen, J. L., Tibboel, D., van der Geest, J. N., & Holstege, J. C. (2018). 

Pain experience is somatotopically organized and overlaps with pain anticipation in the human cerebellum. The 

Cerebellum, 17(4), 447-460. 

Montessori Jr, M. M. (1976). Education for Human Development: Understanding Montessori. 

Montessori, V., Phillips, P., Montaner, J., Haley, L., Craib, K., Bessuille, E., & Black, W. (1996). Species 

distribution in human immunodeficiency virus-related mycobacterial infections: implications for selection of 

initial treatment. Clinical infectious diseases, 22(6), 989-992. 

Nir, A., Ben-David, A., Bogler, R., Inbar, D., & Zohar, A. (2016). School autonomy and 21st century skills in the 

Israeli educational system: Discrepancies between the declarative and operational levels. International journal of 

educational management.  
Pérez, A. V., Castillo, G. A. L., Alava, L. A. C., & Chilan, J. C. H. (2016). The regulatory framework for renewable energy 

sources. International Research Journal of Management, IT and Social Sciences, 3(11), 8-21. Retrieved from 

https://sloap.org/journals/index.php/irjmis/article/view/421 

Pretorius, C., Chambers, D., & Coyle, D. (2019). Young people’s online help-seeking and mental health difficulties: 

Systematic narrative review. Journal of medical Internet research, 21(11), e13873. 

Reid, A., & Petocz, P. (2004). Learning domains and the process of creativity. The Australian Educational 

Researcher, 31(2), 45-62. 

Reinders, H. (2010). Towards a classroom pedagogy for learner autonomy: A framework of independent language 

learning skills. Australian Journal of Teacher Education (Online), 35(5), 40-55. 

Rikli, D., Feissli, S., Müller, A. M., Steinitz, A., Suhm, N., Jakob, M., & Audigé, L. (2020). High rate of maintaining 

self-dependence and low complication rate with a new treatment algorithm for proximal humeral fractures in the 

elderly population. Journal of Shoulder and Elbow Surgery, 29(6), 1127-1135. 

https://doi.org/10.1016/j.jse.2019.11.006 

Ryan, R. M., & Deci, E. L. (2000). Intrinsic and extrinsic motivations: Classic definitions and new 

directions. Contemporary educational psychology, 25(1), 54-67. 

Schinske, J. N., Balke, V. L., Bangera, M. G., Bonney, K. M., Brownell, S. E., Carter, R. S., ... & Corwin, L. A. 

(2017). Broadening participation in biology education research: Engaging community college students and 

faculty.  

Shaffer, D. R., & Kipp, K. (2009). Developmental psychology: Childhood and adolescence (8. Baskı). Kanada: 

Cengaga Learning. 

Sylvester, B. D., Curran, T., Standage, M., Sabiston, C. M., & Beauchamp, M. R. (2018). Predicting exercise 

motivation and exercise behavior: A moderated mediation model testing the interaction between perceived 

exercise variety and basic psychological needs satisfaction. Psychology of sport and exercise, 36, 50-56. 

Taylor, S. E. (2010). Health psychology. Oxford University Press. 

Tucker, S. A., & Cofsky, K. M. (1994). Competency-based pay on a banding platform: A compensation combination 

for driving performance and managing change. The Journal of Total Rewards, 3(1), 30. 

https://doi.org/10.1016/j.paid.2006.08.001
https://doi.org/10.1016/S0346-251X(96)00039-5
https://sloap.org/journals/index.php/irjmis/article/view/421
https://doi.org/10.1016/j.jse.2019.11.006

