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Abstract---Many teachers do not consider feedback as part of the process, leaving it aside without giving due
importance to it, as part of the student's training, which has generated some deficiencies on the part of teachers by
facilitating knowledge to their students, In each of the topics explained in the classroom, this is where the need arises
for the teacher to make the proper selection, classification and planning of the subject that has not been understood
so that it can be fed back to cover said difficulties. The objective of the research is to show a brief analysis of the
importance of feedback in the student evaluation process, especially with the acquisition of significant learning. The
methodology applied in the investigation has been the bibliographic analysis, applying the collection of information
from various reliable sources to structure a critical analysis through the application of the analytical method -
synthetic of the subject and establish the conclusions. The results obtained have shown the role of feedback oriented
to educational evaluation for the understanding, construction and application of the topics that are addressed with
the students.
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Introduction

The feedback is linked to the teaching-learning process throughout its process, and its purpose is to provide timely
information to the student about the quality of their performance so that the necessary corrections are made and their
competence is improved, it is not directed only to correct the errors and omissions made by the student but also
shows the successes (positive feedback), as a stimulus to improve their academic activities. It is a way to increase
your intrinsic motivation, the same one that will allow you to learn and/or work more efficiently.

Feedback issues opinions or judgments that are based on the learning process, where the successes and errors of
the students are shown. In pedagogical practice, interaction with students occurs through various activities that
generate the development of their capacities, explore, and generate knowledge, which allows the training of
competent people (Uttl et al., 2017; Ozkan & Koseler, 2009).

In Latin America, countries like Chile and Argentina value educational feedback, within the current educational
system, since they consider it vitally important for the acquisition of knowledge and an excellent tool for the teacher.
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In all plans, this element has become an essential aspect to achieving the objectives of the class and topics to be
discussed in the classroom and therefore to obtain a better evaluation of learning (Van, 2016).

In Ecuador, in the period between 2007 and 2012, the National System of Evaluation and Social Accountability
and the SER ECUADOR tests were implemented within the framework of policy No. 6 of the Ten-Year Education
Plan, which stipulated: "Improve the quality and equity in education and implement a national system of evaluation
and accountability" (Decenal, 2016).

Within the review of the literature, the complication can be verified when making innovations in the knowledge
test, even more so when it is desired to implement new formative evaluation alternatives that refer to learning,
according to Garcia-Jiménez (2015), these are characterized by: encouraging the active participation of the student in
the learning process, activating feedback, taking into account the results to improve teaching later, motivating self-
evaluation and improving the student's self-esteem.

The evaluation must become an important issue in both the educational and organizational fields. The new
methodologies have defined evaluation as a significant relevance in this field, making it transcend the social field.
Especially, the close relationship between teaching, learning and evaluation is striking, which has been seen from
various perspectives, to seek paradigm shifts within teaching practice (Mendoza-Saltos & Castillo-Bravo, 2022).

Assuming a constructivist vision, evaluation should form an inherent part of the teaching-learning process,
serving as support and directly influencing decision-making, seeking constant improvement. In the same way,
feedback must be considered a fundamental part of the same process and must become an essential tool to achieve
the objectives (Dziuban & Moskal, 2011).

It can then be stated that evaluation as part of the process generates information, which implies analyzing what is
done with it or how it is used or processed in the educational field, and establishing how it is interpreted and
communicated to give it a practical utility that benefits students and teachers. It can also be affirmed that the
information obtained through the application of this instrument generates significant knowledge for feedback (Gilboy
et al., 2015; Shahiri & Husain, 2015).

However, a series of questions arise when addressing the issue of feedback, such as knowing what it is exactly, if
it is known or understood how it works, the objective it pursues, and how to apply it in teaching practice. This
generates many doubts about its application, so it is necessary to know how much is known about the subject, its
implementation and its application in the classroom (Lund et al., 2010).

The research described in this article focused on the analysis of feedback within the scope of learning assessment
developed within the framework of teaching practice and the importance of this tool as part of the learning process to
improve assessment practice, so special to know the points necessary for the feedback to become a learning-oriented
training activity.

Materials and Methods

For the present article, exploratory research was used, the same one that allowed to survey the characteristics of the
problem, with the respective technique to be used, such as the bibliographic review and; the descriptive one, which
allowed to know the level of depth that the feedback has regarding the student evaluation process that is the object of
study, in such a way that relevant data was obtained that helped a more reliable analysis of the information.

The inductive method was applied since it allowed us to determine the causes that generate the problems, analyze
them and raise the appropriate conclusions. In addition, it also allowed us to know the real situation to determine the
problem. The applied research modality was bibliographic because various theories registered in books, texts,
magazines and other sources were used, which provided the necessary information to develop this article.

Analysis and Discussion of Results

Some research deals with the evaluation of learning from the perspective of formative evaluation, although according
to Van (2016), it has not been carried out, much less has been deepened in this subject with the combination of
evaluations by competencies.

It is an obligatory reference because they set the standard for analyzing the evolution of studies in this field and
being able to verify their development of the conception of formative evaluation (Cambridge, 2019). Studies that are
related to the functions and types of feedback applied and also some limitations of their results are also considered in
these reviews. In the same way, Galarza (2021), adds an exhaustive review of the works carried out on the same
subject and explains the need to restructure the concept based on the contributions of the "theory of action" model to
achieve an improvement in the learning of the students.
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The feedback must be linked to the teaching-learning process throughout its development, to give timely and
immediate information to the student about the quality of their performance so that they execute the necessary
corrective measures to improve their competence. This is not limited only to correcting the mistakes made by the
student so that they become more competent (negative), but also to strengthening the successes (positive), as a
stimulation mechanism that leads them to do things better and better. It is a way to increase intrinsic motivation in
such a way that you learn and/or work more efficiently.

On the other hand, Chaviano et al. (2016), in his research "learning-oriented evaluation", based on reflection on
the practical implications that it has from its conceptual framework. In this sense, feedback has the explicit function
of support and support for learning, not only from the "feedback" perspective but also from the "feedforward"
perspective, it is not limited to the review, detection and correction of errors or the signalling of errors successes, but
also seeks to guide, stimulate, and support the student in their subsequent learning.

Feedback has a great influence on learning, despite the few works developed on its impact, which is why it
explains the types of feedback and the conditions in which it should be applied, for which it identifies four types: the
one focused on the task, the same one that provides information on achievements, errors, successes, etc.; the one
focused on the task process, which refers to information on the degree of comprehension, applied strategies,
cognitive processes (Timperly, 2020); the one focused on self-regulation, which provides information that allows the
development of autonomy, self-directed learning and self-control; and the person-centred one, which values personal
development, commitment and effort within the learning process, as shown in Figure 1.

Information on
achievements,
errors, efc.

Information on
autonomy and
self-control

Value personal
development,
commitment

Information on
the degree of
understanding

Figure 1. Types of feedback
Source: (Timperly, 2020)

The purpose of feedback is to become a training resource and for this, the quality of the interactions between the
teacher and the student must be considered, for which the transmission of information and how the students receive it
is very important (Clavijo, 2021). It can be inferred that feedback is a process that provides information about
people's competencies, about what they know, do and how they act. This allows describing the feeling, thinking and
acting of the human being in their environment and therefore allows knowing their performance and how to improve
it in the future.

In summary, feedback is a description of perceptions, facts and feelings, it is a way of being co-responsible and
helping, it is a natural process that manifests itself in different environments of people's lives, it is concrete and
specific, it is a process of permanent dialogue aimed at behaviors that can be modified, is timely, consistent and acts
as a facilitator for personal growth (Rao et al., 2011; Guasch et al., 2010).

The elements that intervene in feedback, among which the author highlights: conduct, which refers to the actions
of people who are part of the observation and analysis; the observation, which must be carried out by the person who
executes it and must include the timely recording of information and data that is used as evidence; and, the
evaluation, which is in charge of evaluating the observed behaviors, within it, the objectives of the same must be
shared, communicated and remembered (Contreras, 2018).
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The existence of various types of feedback that can be raised as part of its process, gives rise to various models,
however, Wilson (2020), proposes the feedback pyramid, this model it is established: the formal and the informal,
those that differ in the way in which it is delivered, this can be given verbally, non-verbally, written and acted; the
same ones that have as a source of information the different people involved in the process.

The fundamental element is the objective of the feedback, from which two models can be distinguished: the first
offers a constructivist aspect, and is aimed at taking advantage of strategy and opportunity areas that seek to improve
behavior; and the second of an appreciative type, the same one that highlights the positive of the behavior, to
recognize and motivate it, causing it to go in two ways: 1) for those who provide it, where learning seeks to acquire
communication skills with a sense of utility, subtlety, care and clarity with what you want to express; and, 2) for
those who receive it, where the reinforcement of a reflective and open attitude is sought that allows significant
changes in various areas (Marquez, 2012).

Research has shown that one of the least used tools in the educational evaluation process is feedback. This
finding is understandable if one takes into account the number of topics compared to the little time available to apply
and evaluate them. Added to this is the fact that most of the time work is done to comply with what is stipulated in
the planning, covering all the issues raised, leaving aside excellent opportunities that allow consolidating,
accentuating, or deepening the relevant elements that would help the learning process of the students (Rao et al.,
2012).

Learning is a reflective process that starts from the commitment generated with the evaluation, which includes
the methods to provide feedback on how the person is performing and also how they could perform better. At the
educational level, feedback refers to the delivery of information to the student about their performance to improve it.
It is very useful for those involved in the teaching-learning process because they allow to know during the process,
the achievements achieved against the objectives set. Feedback allows the student to correct and refine their activities
during the learning process (Amirhosseini & Hosseini, 2018).

This feedback process is a fundamental part of the teacher-student relationship, and for this, an environment that
facilitates communication between them is required. According to research, teachers who regularly apply feedback,
consciously, where have identified that, in most cases, students take it in a good way and appreciate the action,
requesting its continuous application.

Feedback is understood as all the information that the teacher provides to their students about their performance
and whose purpose is to achieve a goal and therefore improve learning. For this, it is necessary to answer questions
such as: Where do you want to go? Where are we now? and how can you get there?

Conclusions

A brief analysis is carried out on the importance of feedback in the student evaluation process, especially with the
acquisition of significant learning, where it was obtained that to achieve effective action, several conditions must be
met within the feedback process, such as: Sufficient and well-detailed subject matter, which is useful, which implies
speed in its delivery, which focuses on learning leaving aside the qualification, which is linked to the evaluation
criteria and the task, keeping in mind that it must be received and listened to by students, to ensure that students can
improve their learning and performance once feedback is received. Feedback seeks to improve student learning, but
it must be applied on time and with due process, immediately with the results obtained from an evaluation, so that
the gaps produced in certain topics can be filled, and the objective is achieved.
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