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Abstract---The present study was conducted to analyze the teaching models employed by English language lecturers 

in higher education. The analysis includes the selected teachings models and their implementation in real classroom 

settings. This study made use of a qualitative research design in which the data were analyzed utilizing deep 

argumentation and the analysis was presented descriptively. The required data were collected through direct 

observation and in-depth interviews with the selected English language lecturers. The collected data were analyzed 

in a comprehensive analytical manner to obtain the findings. The findings of the present study indicated that English 

language lecturers employed various models of teaching. The selected teaching models are based on currently 

developed language approaches. The classroom observation indicated that the teaching models are sufficiently 

effective in improving students’ competence. The study implies that English language lectures should maintain the 

use of appropriate teaching models to enhance their students’ competence. 
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Introduction 
 

Language is a medium of verbal communication among the human community throughout the world. Through the 

medium of human language, people communicate and share a wide range of meanings, ideas, emotions, feelings and 

a variety of problems in life. Therefore, there is no question and doubt that language plays a very vital role in the 

existence and meaning of human life. To increase the intensity and quality of relationships, communication, 

interaction, business transactions, trade and diplomacy with the nations of the world, English has been selected and 

designated as a compulsory language to be taught in schools from junior high schools to university. The choices and 

decisions are very logical, strategic and prospective because English is a lingua franca of international speakers at 

and has spread across the globe (Akbari et al., 2010). 

The progress and developments of telecommunication systems, which are very advanced, has made English an 

even more important medium of communication. Bilingual and International schools have emerged, making English 

the language of instruction in the teaching and learning process. It can be an indicator of the importance or urgency 

of English mastery in Indonesia. If people are committed to being competitive in the global market, especially in 

increasingly competitive areas, such as the labor market, the mastery of foreign languages, especially English, 

according to the researcher, is an obligatory thing. Therefore in order students are equipped with adequate English, 

proper teaching and assessment are needed (Widiastuti, 2018; Widiastuti, & Saukah, 2017). 

The development of global life is marked by the continual and rapid growth of science and technology, as well as 

changes of the socio-cultural constellation. The parents, who have the financial ability, tend to send their children to 
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international standard schools. They believe that global competition demands labors that are not only having 

advanced technical ability and excellent life skills, but also mastery of communicative English. The nations can only 

compete in the globalization era and its existence will be recognized and considered by other nations if the mastery 

of the English language by its people has been intensified (Widiastuti, 2017).  

Labor recruitment in the globalization era has always made the mastery of written and spoken English as one of 

the most important requirements. To address the importance of mastering English for work purposes and to improve 

the quality of human resources in Indonesia, in the education sector today English has been incorporated into the 

curriculum and is a compulsory subject in schools and all higher education institutions. Learning English is easy 

when the learning activities are presented interestingly. Sometimes there are still many students who find learning 

English is difficult. This is due to various reasons. Some students assume that English is hard to understand and to 

communicate (Astawa et al., 2017). 

There are still many problems we face in the world of education at present and increasingly complex so there 

needs to be a contribution of ideas that is suitable to overcome these problems. As educators, we should not stay 

effortless in facing these problems. Therefore, we can overcome the problem through better ways of teaching. As an 

educator in carrying out the learning and teaching process, we should always focus on how to convey the material to 

students comprehensively so that students understand (Salam et al., 2019). In achieving the results of the learning 

process there is a need for innovation at all times so that students continue to think about what strategies should 

learners do in different conditions and situations (Hadjerrouit, 2015). This is because every different situation and 

condition will require different handling strategy. When applied to the same strategy, the learning and teaching 

process is ineffective and inefficient. Here learners need a continuous thought to make innovations in each process of 

learning and teaching. So that it can be said that innovative learning is needed in the teaching and learning process 

(Killian & Bastas, 2015). In this case, students have to learn cooperatively to enhance their competence and develop 

continually their social skill (Yusuf et al., 2019). 

The current curriculum of English language teaching aims at improving students' English skills related to the 

field of science and also to improve communicative competence. English subjects are often a tedious and frightening 

specter for most students and students. Such conditions should be able to stimulate and challenge language educators 

to better design learning and implement it conductively. The learning process should be conducted based on 

communicative approaches. In this case, every language learning activity must be designed in such a way to meet the 

new views about the principles underlying the approach to learning English. This is important to make the learning 

activities meaningful for the students (Astawa et al., 2017). 

An understanding of work principles that underlies the communicative approach and a comprehensive 

understanding of communicative competence as a concept, therefore a new learning paradigm as a product of 

innovation provides more processes to restore the nature of students as human beings who have all the potential to 

experience the process of developing humanity. Learning paradigms that can disturb students' hearts to awaken their 

mode should be the first focus in developing learning facilities (Hsieh et al., 2011). Learning is called effective if it 

can facilitate students to achieve specified learning goals (Kumaravadivelu, 2006b). For this reason, the lecturer 

needs to develop a strategy that is by the characteristics of students and able to make it reach the competencies 

specified in the learning objectives (Keefe, 1987). Development of instructional strategies that can be done by 

instructors to create learning situations that support the achievement of predetermined competencies Moussa-Inaty et 

al., (2019), so that innovative learning is very effective for the learning and teaching process.  

It can be said that without effective innovative learning, the learning process is not going to be successful. 

Therefore lecturers of English should carefully consider the most effective learning model to be implemented in their 

classrooms. Innovative learning is considered to be important to be carried out in the class due to some problem in 

learning especially in learning motivation. Lack of student motivation is believed to be one of the main problems in 

learning English. This may be due to students' perceptions of English. Because of the nature of the language which is 

hardly found in Indonesian, many of them consider it a difficult lesson to learn. As a result, they miss class, and 

when they attend class, it is not because they want to learn English, but maybe because they are afraid of failure.  

The phenomenon of English language instruction in higher education is varied due to lecturers’ competence in 

conducting the learning process. Therefore intensive study on how learning models being carried out by the lecturers 

are very important to reveal the real existing practices in the classroom. This study aims at investigating the learning 

models currently implemented by the lecturers to gain a better understanding and the findings can be used as 

guidance for improvement of learning.    
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Materials and Methods 
 

This study made use of a qualitative research design. A qualitative research design differs from a quantitative 

research design in which the procedures usually don't provide the researcher with a step by step plan or fix 

procedures to follow. In quantitative research, the design determines the researcher choice and action, however, in 

qualitative research, the researchers' choices and action determine the design. Qualitative research proves explanation 

to extend our understanding of our phenomena, or promote the opportunity of informed decision for social action. 

Qualitative research furthermore contributes to theory, educational practice, policymaking, and social consciousness. 

The purpose of qualitative research is to carry out a basic interpretive study to understand how people make sense of 

their lives and their experiences. Therefore, it can be stated that the qualitative study is the study which was 

conducted in a natural, rather than experimental, and setting. Qualitative research is the main concern to understand 

the social problem or phenomena which are being studied. 

The subject of this study is a source where information about an object is obtained. Since the present study is 

about analyzing the implementation of English language programs in English Education Study Program, the subjects 

are the English lecturers as research participants. The data were collected by doing classroom observations and in-

depth interviews with the English lecturers. The participants of the study were chosen by doing random sampling 

technique to get various data regarding the teaching models. The data were collected by conducting in-depth 

interviews, in relax situation to the lecturers to get data related to the teaching practices. The interview guide was the 

instrument used to collect data related to lecturers' teaching models. The data were also collected by doing direct 

observation. In this study, researchers conducted observations on assessment activities during the teaching and 

learning process in the classroom. Observations were conducted to find out the implementation of teaching strategies 

conducted by lecturers in the classroom. The data obtained from interviews were firstly transcribed and then 

interpreted. The transcription of the interview and observation were coded into categories. Then the categorized data 

were analyzed and described argumentatively.  

 

 

Results and Discussions 
   

Innovative learning is learning that is more student-centered. That is, learning that provides more opportunities for 

students to construct knowledge independently. Innovative learning bases itself on a constructivist paradigm. 

Innovative learning is usually based on a constructivist paradigm helping students to internalize, reshape, or 

transform new information. Transformation occurs through the creation of new understandings which is the result of 

the emergence of new cognitive structures. Deep understanding occurs when the presence of new information 

encourages the emergence or increase of cognitive structures that allow students to rethink their previous ideas. In 

constructive class settings, students are responsible for their learning, become autonomous thinkers, develop 

integrated concepts, develop challenging questions, and find answers.  

Constructivist teaching settings that encourage active knowledge construction have several characteristics: (1) 

provide opportunities for students to learn from the set goals and develop ideas more broadly; (2) supporting the 

independence of students learning and discussing, making relationships, reformulating ideas, and drawing 

conclusions themselves; (3) sharing with students the importance of the message that the world is a complex place 

where there are multiple views and truth is often the result of interpretation; (4) placing student-centered learning and 

assessment that is able to reflect students' divergent thinking. Based on the interviews and classroom observation, it 

found that several classroom teaching models are mostly employed by English lectures such as direct learning, 

cooperative learning, problem-based instruction, and classroom discussion. 

    

Direct Instruction 
 

Direct Instruction is a learning model that emphasizes mastery of concepts by prioritizing a deductive approach. In 

this case, the lecturer acts as the conveyor of information, and in this case, the lecturer should use a variety of 

appropriate media. Information conveyed can be in the form of procedural knowledge (i.e. knowledge of how to do 

something) or declarative knowledge, (knowledge of something can be facts, concepts, principles, or 

generalizations).  In direct instruction, the lectures focus to help students gain procedural knowledge, declarative 

knowledge, and develop learning skills. Theoretically, direct instruction focuses on the principles of behavioral 

psychology and social learning theory. The direct instruction model is specifically designed to develop student 

learning about procedural knowledge and declarative knowledge that is well structured and can be learned in stages. 
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In the direct learning model, there are five very important phases. The lecturer begins the lesson by explaining the 

purpose and background of learning, as well as preparing students to receive the lecturer's explanation.  

In direct instruction, the learning activity starts from the motivation phase is then followed by the presentation of 

teaching material or demonstration about certain skills. The lesson also includes providing opportunities for students 

to conduct training and provide feedback on student success. In the training and giving feedback phase, lecturers 

need to always try to provide opportunities for students to apply the knowledge or skills learned into real-life 

situations. To be successful, direct instruction requires very careful planning and implementation. Moreover, in order 

the learning activity becomes effective, direct learning requires detail skill or learning content carefully defined and 

the demonstration and the learning schedule is appropriately planned and carried out carefully.  

It was found that although learning objectives can be planned jointly by lecturers and students, this model is 

primarily lecturer-centered. The management system of learning carried out by the lecturer must ensure the 

involvement of students, especially through attention, listening and recitation (question and answer) planned. This 

does not mean that learning is authoritarian, and without humor. This means that the environment is task-oriented 

and gives high expectations so that students achieve good learning outcomes. Therefore, properly planned and 

carefully designed learning materials certainly help the attainment of learning goals and successful implementation 

of direct instruction.  

Based on the observation, direct instruction was often used by the lecturers and it was found to be an effective 

learning model to help students to be more independent in learning. Students then can maximize their capacity in 

developing their competence to achieve a higher level of comprehension of the learning materials. It was also 

claimed by the lecturers to be an encouraging learning model to be implemented in a higher level of English 

instruction.    

  

Cooperative Learning 
 

Cooperative learning is a teaching and learning strategy that emphasizes shared attitudes or behaviors in working or 

helping among others in the structure of regular cooperation in groups, consisting of two or more people. 

Cooperative learning is one form of learning based on constructivist understanding. Cooperative learning is a 

learning strategy with several students as members of small groups with different levels of ability. In completing 

their group assignments, each student group member must work together and help each other to understand the 

subject matter. In cooperative learning, learning is said to be unfinished if one of the friends in the group has not 

mastered the lesson material. 

Based on the classroom observation, lecturers of English predominantly made use of cooperative learning 

because it is considered to be very effective to help students develop their social skill. Nowadays to have good social 

skill is very important because life is becoming more complex to face individually. Cooperative learning models are 

very different from direct learning. Cooperative learning model can be used to teach rather complex material, and 

more importantly, can help students and lecturers achieve learning goals with social dimensions and human relations. 

Cooperative learning goals are grouped into three parts, namely academic learning outcomes, acceptance of 

diversity, and development of social skills. Theoretically, cooperative learning is developed based on constructivist 

cognitive learning theory and social learning theory. These three dimensions of learning used as the fundamental 

concepts of the cooperative learning implementation in the classroom.  

In the teaching-learning process, lectures divided the implementation of cooperative learning into six main 

phases.  The lesson begins with the lecturer delivering the lesson objectives and motivating students to learn. This 

phase is followed by the presentation of information; often with reading material rather than verbally. Next students 

are grouped into learning teams. This stage is followed by lecturer guidance as students work together to complete 

their joint assignments. The final phase of cooperative learning includes presenting the final results of group work or 

evaluating what they have learned and rewarding group and individual efforts.  

Most of the lecturers considered cooperative learning as a democratic process because students have an active 

role in determining what must be learned and how to learn it. The lecturer applies a high-level structure in group 

formation and defines all procedures, but students are given the freedom to control from time to time in the group. 

To succeed in implementing cooperative learning, comprehensively complete learning materials must be available 

and students have free access to the learning materials. Moreover, students should be strictly monitored to ensure 

they are learning seriously in groups. However, the classroom observation indicated that lecturers paid occasional 

attention to students’ group work and more focused on gaining the results of students’ group assignment.    

   

 

 



         42 

Problem-Based Learning  
 

Problem Based Learning is not designed to help lecturers provide as much information as possible to students. The 

problem-based learning model is primarily developed to help students develop thinking skills, problem-solving, and 

intellectual skills; learn various roles of adults through their involvement in real or simulated experiences, and 

become autonomous and independent learners. The purpose of problem-based learning is to enhance students' 

thinking skills and problem-solving skills; adult modeling; and students who are autonomous and independent. The 

contemporary approach to problem-based learning rests on cognitive psychology and the constructivist paradigm of 

learning.  

Based on classroom observation, English lecturers divided the process of problem-based learning into five main 

phases that begin with the lecturer introducing students to a problem and ending with the presentation and analysis of 

student work results. If the problem range is moderate, the five stages may be completed in several learning sessions, 

especially if the problem is very complicated to solve. Therefore, more time should be allocated to solve the problem 

and group discussion to attain appropriate results. Problem-based learning is characterized as an open and democratic 

process of learning, and students have a very active role in learning. In reality, the whole process helps autonomous 

students who believe in their intellectual skills require active involvement in an intellectually safe inquiry-oriented 

environment. Although lecturers and students carry out structured and predictable learning stages, the learning 

atmosphere is full of students' freedom in learning and full of challenging activities. 

The classroom observation showed that lecturers tried to provide students with interesting and challenging 

problems to be solved by the lecturers. The students were divided into several groups and they were encouraged to 

work seriously in their groups. Classroom discussion was conducted at the end of the group discussion. All students 

were assigned to ask questions and gave solutions to the problems being discussed. The students were found to be 

active in participating in the classroom discussion and tried hard to solve the problems.     

 

Classroom Discussion  
 

Classroom discussion is mostly used by the English lecturers in teaching as it enables students to develop their social 

skill and learn to solve their problems with other students. Classroom discussion may occur in cooperative learning, 

between lecturers and several students on problem-based solving. Discussion is communication where audiences talk 

to others, share ideas and opinions with each other. Discussions are used by the lecturer to achieve the several 

learning objectives such as improving student thinking skill and helps them develop an understanding of academic 

material; encourage student involvement and participation by giving students a broad opportunity to express their 

ideas, and motivate students to get involved in class conversations; and help students learn communication skills and 

thought processes.  

Furthermore, lecturers usually employ five stages in classroom discussion, starting with the lecturer delivering 

the learning topic and generating motivation; focus discussion; hold discussions; end the discussion, and summarize 

the discussion.   One aspect of the discussion is the ability to improve cognitive growth, connect and unite cognitive 

and social aspects of learning. Lecturers believed that class discussion can be used to improve a positive social 

environment in the classroom. Considering the benefits of classroom discussion implementation, therefore many 

lecturers use this learning model more intensively compared to other learning models. Lecturers also found that 

classroom discussion helps students to improve their communicative skills and continually develop their critical 

thinking skill.  

  

 

Conclusion 
 

Through Innovative learning, lecturers can explore and develop students' competence and improve their students' 

critical thinking skill. Higher thinking skill is needed to continually enhance in order students can face the 

unpredictable changes of life nowadays. This study found that higher education educators still dominantly use direct 

instruction and classroom discussion in teaching; more innovative teaching models are utilized occasionally. This is 

because most of the lecturers believe that direct instruction is a quicker way to deliver their learning material to the 

students. Students, however, found direct instruction is not as interesting as more innovative teaching models. 

Therefore, lecturers are suggested to make use of more innovative teaching models when delivering the learning 

materials to the students to maintain students' learning motivation. 
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