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Abstract---Competence is usually associated with highly professional performance and there is a direct link in the
field of education between a teacher’s professional competence and students’ performance. The present study
explores teachers’ competences in dealing with instructional constraints to develop a higher quality of learning. The
participants were pre-service junior high school teachers. The analysis includes teachers’ strategies in encountering
the various constraints and problem faced by the teachers in conducting teaching and learning process. This study
made use of a qualitative research design in which the data were analyzed analytically with deep argumentation and
presented descriptively. Data were collected through direct observation and in-depth interviews with the selected
junior high school teachers. The findings of the present study indicated that pre-service junior school teachers
employed some strategies in dealing with the students' learning constraints which mainly modifying teaching
strategies and motivating the students to learn more actively. This study suggests that teachers should continually
develop their competence in dealing with various problems found in the classroom.
Keywords---constraints, instructional, learning quality, teacher competences.

Introduction
Education is essentially important for the development of every nation in the world to become sustainable in the
globalization era (Bertschy et al., 2013). Efforts to improve the quality of education is a must to be carried out
continuously so that a nation can progress and develop along with the advancement of science and technology (Maba
et al., 2018). Some efforts have been carried out including improving the curriculum, increasing teacher
competencies through upgrading, improving educational facilities, and others. This was done to improve the quality
of national education. The success of education is determined by the success of the implementation of teaching and
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learning activities, namely the integration between the activities of teachers with student activities (Maba et al.,
2018). One effort to optimize learning is to improve teaching that is much influenced by the teacher because teaching
is a system, then the improvements must also include all components in the teaching system. The most important
components are goals, material, and assessment. The assessment should be conducted to improve learning
(Widiastuti, 2016; Margunayasa, 2018).
A teacher is key to the success of an educational institution. Teachers’ competences in teaching are definitely
influence the quality of the educational process offered by the educational institutions (Maba et al., 2017; Mantra,
2017). Therefore these teacher resources must be developed both through education and training and other activities
so that their professional abilities continually improve. It can be said that the main factors that determine the quality
of education are the teacher’s competence. A teacher is at the forefront of creating quality human resources. A
teacher faces directly with the students in the class through the teaching and learning process. Therefore, a teacher
who has high qualifications, competence, and dedication is needed in carrying out the assigned professional duties
(Sugiharti, 2016).
A teacher is a professional profession, it means that having a position that requires special skills (Numrich, 1996).
The duties of a teacher as a profession includes educating, teaching and training. Educating means continually
developing life values for the students. Teaching means continuing and developing science and technology, while
training means developing skills of the students. Teachers must have academic qualifications, competencies,
educator certificates, physical and spiritual health, and can realize national education goals. Teacher competencies
include pedagogical competencies, personality competencies, social competencies and professional competencies
obtained through professional education (Nabila, 2016; Maba & Mantra, 2018; Seferoglu, 2006).
Professionalism in teaching is required by a teacher. A teacher must be sensitive and responsive to changes,
renewal and science, and technology that is continually developed in line with the needs of society and the times
(Mudiono, 2016). This is where the teacher's job is to always improve knowledge of science, improve the quality of
education so that what is given to students is not too behind the progress of the times (Sugiharti, 2016). The reality
now is that many teachers are not professional in carrying out their duties. Many teachers teach subject matter that is
not relevant to the mastered field, with reasons for filling in empty hours, stakeholders’ requirements, and many
other reasons. Most teaching methods used by teachers when teaching are only monotonous, it is not adapted to the
subject matter and psychological conditions of students. In addition to the above problems, many teachers are
unprofessional in carrying out their duties due to the lack of facilities and infrastructure in the school where they
teach and various kinds of life problems, whether personal, family or community, as well as such things that cause
teachers unprofessional in conducting learning process.
The duties and roles of teachers from day to day are getting heavier along with the development of science and
technology. Teachers as the main component in education are required to be able to balance even beyond the
development of science and technology (Sikki et al., 2013). Through the hard efforts of teachers at the school, it is
expected to be able to produce students who have high competence and are ready to face the challenges of life with
strong confidence (Wayne & Youngs, 2003). Therefore, it is necessary to change the developed mindset, from the
traditional mindset to the professional mindset. Teachers should have a vision for the future and can see the
challenges to face uncertain world changes that require good skills and readiness (Bhargava & Pathy, 2011).
Therefore, to raise the degree and dignity of teachers, teachers must have standard competency qualifications,
namely pedagogical competence, personality competence, personal competence, and professional competence (Maba
et al., 2017; Hakim, 2015). Through these competencies that must be mastered by teachers, then professional
teachers can be easily realized who can truly provide knowledge to students and can be an example or role model for
students or society (Kizilaslan, 2011). The relevance of competencies in implementing the teaching and learning
process is the implementation phase of the program that has been prepared (Koksal, 2013). In this activity the ability
demanded is the activity of the teachers to create and grow the activities of students learning following the plans that
have been prepared. Teachers must be able to make decisions based on the right assessment, whether teaching and
learning activities are sufficient, whether the method is changed, whether the past activities need to be repeated when
students have not been able to achieve learning goals.
In the implementation of the teaching and learning process, teachers should be competent in the management of
learning and delivering the subject matter according to the learning plan in a systematic manner, so that the teaching
objectives can be mastered by students effectively and efficiently. Evaluation is the process of determining whether
the material and learning methods are according to the expected goals. The evaluation can be done by giving an
appropriate assessment. The tests used to assess can be in the form of a written test, an oral test, and a productive test
(Widiastuti & Saukah, 2017; Maba et al., 2018). Assessment is not only intended to see students’ ability but it is also
to improve learning because teachers can see their problems and weaknesses of their teaching through the result of
the students’ assessment
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Research Method
A qualitative approach was used to analyze the data of the study. In this study, the data about the pre-service
teachers’ competences in dealing with the teaching constraints were discussed argumentatively and presented
descriptively. The data were collected by doing classroom observations and in-depth interviews with the pre-service
junior high school teachers. The participants of the study were chosen by doing random sampling technique to get
various data regarding the teachers' assessment practices. The interviews were conducted in relax situation to the
teachers to get valid and reliable data. An interview guide was the instrument used to collect data related to teachers'
assessment models. The data were also collected by doing direct observation. In this study, researchers conducted
observations on teaching activities directly in the classroom. Observations were conducted to triangulate the data
found from the interviews, therefore reliable findings can be established for the present study. The data obtained
from interviews were firstly transcribed and then interpreted. The transcription of the interview and observation were
coded into categories. Then the categorized data were analyzed and described and presented argumentatively.

Discussion
Learning is a transactional communication process that is reciprocal effectively and efficiently between teachers and
students as well as between students and other students to achieve the stated goals. The essence of transactional
communication is the delivery of various kinds of ideas, thoughts, messages, etc. Consequently, many constraints
and obstacles faced by teachers in the learning process.
A teacher in the teaching and learning process has an important role as an agent of learning and change. As
agents of learning change, teachers must have sufficient academic qualifications and interactional skills. There are
still many inexperienced teachers assigned to teachers who cannot really operationalize and developed the learning
plan in the actual teaching and learning process teachers, in this case, need to be really competence to deliver the
learning process, in addition to academic qualifications, a teacher is required to have pedagogical competencies that
enable the teacher to manage and develop an interesting, fun and challenging based teaching and learning process.
There are many obstacles and constraints found by the teachers in carrying out their duties. The first constraint
comes from the facilities and infrastructure supporting the teaching and learning process. For example, less
comfortable and representative study rooms, inadequate quantity and quality of learning media. Likewise, the books
needed by teachers and students are not available. Therefore learning facilities should always be available for the
students in order the can develop their higher way of learning.
The second constraint comes from the quality of the students. In general, students still have very low motivation,
reluctant willingness and poor interest in learning. The logical consequence is that teachers need to be continually
aware of their student's condition. The condition of the quality of such students is certainly a very significant obstacle
in managing and developing the teaching and learning to be conducive for students' active and creative participation.
The results of the research have shown and proven that the quality of students also determines the success of a
teacher in managing, building and developing the learning process. For example, motivation to learn has been
recognized as a key factor that is the golden bridge to success in the learning process in any subject.
Based on the classroom observation, it is found that is very difficult for teachers to develop multiple-direction
communication. The process of teaching and learning at this time still tends to be dominated by the teachers and the
teaching method is mainly lecturing. The students only become passive listeners, so the process and atmosphere of
teaching and learning become monotone, less interesting, challenging and boring. This process of teaching and
learning is certainly an indicator of the inability of teachers to implement the learning plans they have prepared
previously. There are only a few teachers adapted the teaching activities using more innovative learning models.
There are still many obstacles and constraints in designing and developing lesson plans and implementing
competency-based learning. In designing and making a plan for implementing learning for competency-based
learning, the teachers are challenged because: (1) there is no complete competency-based curriculum and syllabus
that can be used as a guidance; (2) lack of experience in making lesson plans and unavailability of lesson plan
examples; (3) absence of direction and guidance on procedures for designing and making lesson for competencybased English learning; and the reluctance of the teachers to make the learning plan.
Obstacles and constraints faced by teachers in implementing and developing competency-based learning, as
described above, include (1) students' low motivation, willingness, and interest in learning, (2) low and limited levels
of learning mastery, and (3) the limited facilities and infrastructure supporting competency-based teaching and
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learning. In general, the obstacles and constraints of competency-based teaching and learning are indeed quite
significant. However, as agents of learning change, teachers must brave to be responsible for the low level of
students’ mastery without the need to look for the scapegoat, because after the scapegoat is found the problem will
not be solved automatically. That is, a teacher must continue to strive to improve the quality of learning so that
learning competencies can be achieved better.
Based on observation notes and interviews results in overcoming obstacles and constraints that arise in the
teaching and learning process the teachers carry out remedial actions that have temporary dimensions and the results
are far from satisfying. The actions taken include: (1) they consistently and continuously strive to motivate and
encourage students to be diligent. Therefore, in each learning process students are always reminded that motivation
is a key factor in learning success to gain skills and (2) they explained and provided examples of effective ways of
learning.
From the explanation above, it is clear that the obstacles and constraints faced by teachers in managing
competency-based learning are very basic and crucial. The fundamental and crucial obstacle lies in the quality of
students. In this era of globalization which was marked by the rapid development of science and technology as well
as increasingly intense competition in the labor market, the quantitative approach in the recruitment system for new
students should be shifted and directed towards a qualitative approach. It must be realized and anticipated that in the
future only qualified human resources will have the opportunity to win increasingly competitive labor market
competition. The indication in this direction is visible.
To overcome and minimize any obstacles and constraints that arise in the process of learning, the teacher must
act concretely in line with the principles of competency-based learning, namely managing and developing learning
that: (1) focuses on students, (2) able to develop the creativity of students, (3) interesting, fun and challenging, (4)
contextual or meaningful for students, (5) varied and varied, and (6) provide more opportunities for learning.
To be able to manifest the management and learning which reflects the conditions above, the task of the teacher
of learning and change is certainly very hard. That is, the competency-based learning principles above can only be
manifested in the real learning process, if they have sufficient relevant academic qualifications and qualified and
varied classroom management skills, such as styles and patterns of communication and interaction. In other words,
subject matter teachers must have personality competencies, professional competencies, pedagogical competencies,
and social competencies.

Conclusion
Teachers need to possess a high level of competence in dealing with various problems found in the classroom. This
is important because classroom learning constraints and learning problem are getting more complex along with the
development of technology and the advancement of communication system nowadays. Moreover, students' needs are
getting more complex too, therefore the learning activity should be conducted to be able to fulfill the students' needs.
Without conducting proper and adequate learning activities to meet the students' needs, students may have
insufficient competent in facing the globalization era. Consequently, to meet the learning expectation, teachers
should be equipped with high professional competences to provide a higher quality of learning.
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