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The objective of the research was study reading comprehension in the 

development of communicative skills, to respond to the lack of attention and 

concentration in reading in high school students, a situation for which 

students present difficulties when reading or interpreting what they read 

causing a loss in the comprehension of texts and poor communication. The 

methodology used was through the quantitative method applying different 

techniques such as: induction, deduction, analysis, synthesis, and statistics, 

where a survey was applied to a population of 1644, including parents, 

managers, teachers, students, staff administrative and service. It was obtained 

as a result that a good understanding and development of communicative 

skills improves learning and develops the obtaining of general ideas of a text, 

distinguishing main ideas, critically evaluating a text and finally developing 

cognitive skills. 
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1   Introduction 
 

Reading comprehension is one of the existing difficulties in students in the process of developing communicative 

competences in the students of the Educational Unit Fiscomisional "Cinco de Mayo" of the city of Chone in the year 

2022”. The Declaration of Human Rights of 1948, in its article 26 recognizes that every person must have access to 

the fundamental right of Education to achieve the integral development of the human being, whose purpose is to 

guarantee an inclusive, equitable and quality education, promoting opportunities Learning. This is mainly because 

minimum proficiency standards in reading and other skills are not being met (UNESCO, 2015). The idea of 

researching this topic is to learn how to improve the development of communication skills in a learning process of 

language skills and communication skills, the strengthening of reading, writing and oral skills, some researchers such 

as Casas et al. (2009), state that reading is the skill that helps these to communicate and gives them the opportunity to 

perform socially and culturally individually and collectively, allowing the performance of spontaneous and effective 

actions that enrich their cultural baggage, production writing, vocabulary, analytical and critical thinking (Kahol et 

al., 2008; Alloway et al., 2004).  

Reading comprehension is a necessary skill for the development of the communicative skills of a human being, 

which helps him analyze, interpret, criticize and assess his reality and improve it Ramírez (2017), he mentions that 

reading comprehension is the ability to understand what is read and therefore is part of the basic communication 

skills, essential to live in society, because in all areas of life at least one of them is used Pérez-Rosas (2017), he also 

mentions that the reading comprehension consists of understanding the ideas expressed by the author, as well as 

extracting the most important ones, it is one of the fundamental requirements for the study and where school 

performance depends on the reading ability of the individual, because it is one of the attitudes necessary to learn 

(Ninio et al., 1994; Piantadosi et al., 2012). Basic communication skills are a set of essential skills for the correct 

development of the communication process of the human being. The skills of knowing how to listen, speak, read, 

and write, allow you to function optimally in society, in addition, basic communication skills are a set of linguistic 

processes that are developed during life, in order to participate efficiently in all spheres. of communication and 

human society. From these language skills, such as speaking, listening, reading, and writing, socio-cultural 

development is achieved, creating communicatively competent people (Segura, 2016). 

Starting from the analysis of several authors in the following inquiry, the conceptual references that support the 

investigation are exposed. In recent years it has been observed that there are students who often do not understand 

what they read, because in situations within the teaching-learning process, after a reading they are asked to configure 

the main ideas, and they are not able to identify them, also when they are required to summarize the reading they do 

not do it well, perhaps it is because they do not like to read, they are not interested or because they are distracted by 

other things, which determines to a certain extent the incompetence in communication, fundamental factor in the 

reading process. Reading comprehension determines the development of communicative skills in students (Edwards-

Schachter et al., 2015; del Pilar Jiménez et al., 2019). A didactic strategy, well used, can improve the comprehension 

of written texts, in that sense Treviño et al. (2007), they mention that to strengthen reading comprehension, the 

teacher is required to provide adequate spaces and meet three basic conditions (Moghadam et al., 2012; Pearson & 

Gallagher, 1983).  

In this context, the role of the teacher is focused on collaborating, facilitating and guiding the new academic 

environments, programming curricular activities that allow connecting the conceptual structure of their discipline 

with the cognitive level of the students, if the teachers detect some type of failure within given an opportune time, 

these could be overcome and get the students to stabilize for it, learning environments should be created that involve 

activities appropriate to their needs. Even so, authors such as Gómez (2008); Pérez (2008); Solé (1987); UNESCO 

(2009); Pérez (2010), have conceived that reading communicative competence as part of a skill specifies the should 

develop anyone who reads. This reading competence incorporates some components of language: phonological, 

morphological, syntactic and semantic (Jiménez, 2004). Furthermore, according to Carrasco (2003), understanding 

can also be taught and one way to cultivate understanding is to teach and develop reading strategies. Thus, 

(Hernández, 2003). On the other hand (Bruner, 1998) establishes that human beings are biologically trained to 

understand some meanings through "protolinguistic representations", which allow them to interact more easily in the 

environment (Price & Mechelli, 2005; Küçükoğlu, 2013). 

One of the factors that can affect the school process is also the learning environment Galvis (2001), describes a 

learning environment as something more than the set of resources used in the educational process, which are 

fundamental in the student learning; however, beyond these resources and materials, in each environment there is a 

philosophy, a reason for being, objectives and a teaching strategy. For his part Boude Figueredo (2011), he 
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understands a learning environment as a space built by the teacher with the intention of achieving specific learning 

objectives in which different actors (students, teacher, and ICT) intervene who play different roles, product of the 

pedagogical intentions of the teacher. The learning environment is the site or area where it occurs, when the student 

uses his tools and artifacts to collect and interpret information in interaction with others, seek resources to make 

sense of ideas and build significant solutions to problems (Gonzáles & Flowers, 1999). The learning environment 

can also be defined as a transforming scenario where the intention to teach or train, or even both, converge, allowing 

the opening to diversity in paradigms, learning theories, methods, and strategies (Briceño & Cordero, 2009). 

In relation to ICT, these play an important role in learning environments, favoring the teaching-learning process 

and motivating students to interact with the content, success will depend on the integration of these in each learning 

environment (Jaramillo & Castaneda, 2009). Incorporating ICTs in learning environments requires understanding 

that they are not just simple tools, but above all they constitute new conversations, new ways of interacting and 

exchanging information: narratives, relational links, ways of building identities and perspectives on the world 

(UNESCO, 2013). Taking advantage of the interactivity provided by ICT, as a motivational element, facilitates 

learning processes Gámiz (2009), these contribute to the development of pedagogical proposals relevant to the 

context in which students are, in the same way the content of ICT, they can contribute to overcoming difficulties that 

arise in students with some educational need (UNESCO, 2013). Palomo (2006), states that some advantages of ICT 

in students: their high motivational power predisposes them towards learning and increases their attention and 

interest in tasks (Handayani et al., 2019; Hidir et al., 2021). 

In this sense Marqués (2000), he expresses that some of the functions of ICT in education are usually motivating: 

motivation is one of the engines of learning and can be enhanced thanks to images, video, audio, interactivity, 

animations, drawings, etc. colors. The learning of literacy can be favored with the use of ICTs, due to the stimulation 

of language, hearing, vision, attention, motivation, spatial and temporal structure that is achieved with the use of 

these (Hurtado, 2005). On the other hand, Álvarez et al. (2012), states that, with the advances of ICT, in recent years, 

there are new alternatives and technological spaces that can be used to overcome students' reading and writing 

difficulties (Mendoza & Rodríguez, 2020).  In this regard UNESCO (2011), states that the early detection of 

students' learning needs allows adequate intervention with the use of ICT and should cover all students, regardless of 

the type of educational need that they have. The use of ICT strengthens reading comprehension, because it helps 

better communication and interaction between people Rodríguez (2008), facilitates interconnection and eliminates 

space and time barriers. Regarding the learning styles and rhythms of students with problems Riveros & Mendoza 

(2005), they state that the number of resources provided by ICT can respond to that diversity of learning styles. The 

use of ICT, according to UNESCO (2011), personalized learning requires that the unique needs of all students be met 

and that it be considered that each one of them learns in their own way, including those with disabilities, transitory, 

mild, moderate or severe. 

 

 

2   Materials and Methods 
 

This type of research allowed detailed and direct observation of the behavior of the variables, object of study, 

through the direct relationship with the analyzed elements, it was possible to investigate in depth their characteristics 

and describe them in a study report, the methodology applied in the research were the inductive, deductive, 

analytical, synthetic and statistical methods, according to Abad (2009), here the elements of a phenomenon can be 

distinguished and each of them is reviewed separately in an orderly manner. The techniques used in the investigation 

are those that allowed collecting field information, to support the criteria of the direct and indirect authors who are 

the object of study, according to Sampieri (1997), a survey was carried out with questions with one or more variables 

to size, in addition to the interview and the observation sheet, among the main ones. The observation sheet, 

according to Tamayo (2007), is one in which the researcher can observe and collect data through their own 

observation, we will use it to detect and identify the interest in reading in the students' lexicon, and to evaluate the 

reading comprehension in the development of the communicative competences of the young people of several 

determined subjects. The interview according to Sampieri (2006), implies that a qualified person applies the 

questionnaire to the participating subjects, the first one asks the questions to each subject and writes down the 

answers, therefore, we will use it to know the reading process in the communicative competences at your disposal. 

time to describe the integration of ICT to the educational process and therefore detect the interest in reading.  
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3   Results and Discussions 
 

The study was carried out in the "Cinco de Mayo" Educational Unit, which consists of 1,644, including parents, 

directors, teachers, students, administrative and service personnel. The sample in which the research was carried out 

is 122 people, between third-year high school students and teachers, including 88 students and 34 teachers, where the 

process that the students followed when trying to understand various texts was evidenced. In the present study, an 

attempt is made to enter into the reality of the object of study in order to promote changes in the activities of the 

members of the educational community, with the institution's students being direct beneficiaries and the indirect 

ones, the entire educational community in general, allowing perform adequately in the educational and social field. 

The results of the research confirmed that reading comprehension in the development of communication skills in 

high school students’ reflection a significant relationship between the two variables. This can be evidenced in the 

statistical results of the observation sheet, considering the following indicators: Read correctly with fluency; apply 

punctuation when reading; performs leisurely reading; performs expressive and meaningful interpretation of the text; 

emphasizes some paragraphs of the reading; presents some fear when reading in public.  

The following result was obtained: 20% of the students do not read fluently, making it difficult for them to 

understand, however, there is a majority group that reads fluently, however, it is necessary to work on the process 

continuously. In the same way, 50% of the students read slowly, while the remaining 50% do not, even so, most of 

the students do not respect the punctuation marks, which prevents a leisurely reading from being carried out. 

consider the punctuation marks (Ramírez, 2017), mentions that reading comprehension is the ability to understand 

what is read and therefore is part of the basic communication skills, essential to coexist in society, because in all 

areas of Life uses at least one of them. In this way the student will be able to infer, analyze and interpret the texts he 

reads. The authors Treviño et al. (2007), mention that to strengthen reading comprehension, the teacher must provide 

adequate spaces and three basic conditions are met. It is agreed with the authors that the teacher should encourage 

and seek the appropriate spaces to strengthen teaching-learning by applying the methods, techniques, and strategies 

linked to reading. There are some techniques that help improve reading comprehension, these are shown in figure 1. 

 

 
Figure 1. Reading techniques 

Source: Euroinnova, 2022 

 

As can be seen, there are different reading techniques that can be guided by teachers in such a way that students can 

improve the difficulties that are shown today in the educational unit. Another of the observation instruments that 

helped the development of the research are the indicators: spontaneously participate in class hours; pay attention to 

the moment a text is read; progressively expresses the ideas of a text, respects the turn when speaking; actively 

participates in group activities; reads with minimal or no expression, answers clear and timely questions about a text; 
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articulates clearly when reading; clearly exposes a summary of what was read; lacks expressive interpretation. These 

elements were investigated, achieving some assessments about them. 

 

ICT in the reading process of students 

 

Teachers consider that it is important to incorporate ICT in the reading process since it is logical to go hand in hand 

with technological advances, where education should not be separated from these, since technology in current 

moments motivates the students more, the interviewed teachers consider that the attitudes that their students manifest 

when ICT is used in the reading process are positive, of interest and motivational since the desire to learn is 

stimulated, presenting a favorable attitude emotionally having a conduct in relation to the management of ICT, 

promoting the creation of new forms of communication. While the remaining 20% state that it depends on the 

subject, if it is extensive, it becomes boring, but if it is specific it is pleasant for students. Rodríguez (2008) states 

that the use of ICTs strengthens reading comprehension, because they allow better communication and interaction 

between people, facilitate interconnection, and eliminate spatial and temporal barriers. On the other hand Riveros & 

Mendoza (2005) state that the number of resources provided by ICT can respond to this diversity of learning styles.  

According to what was previously stated by the authors, ICTs strengthen the development of reading 

comprehension, it should also be emphasized that they can also communicate adequately with other people and 

express their own ideas, either orally or in writing, without leave aside the part of the available technological 

resources that will help complement the learning. In the same way, in reference to the interview with the teachers, it 

was possible to show that within the dimension to be considered in which the habit of reading improves the lexicon 

of the students, it was obtained that 90% of the teachers surveyed stated that through reading a student learns more, 

knows words, their meanings and can express himself with greater clarity and security. 8% say that it helps improve 

their lexicon and they learn new words. Finally, 2% state that it helps a good reading comprehension. Likewise, 

100% of those surveyed consider that reading is important to improve the lexicon in students since through it oral 

expression is increased and the intellect is developed through reason.  

The teachers interviewed stated that currently youth are not interested in reading texts due to the abuse of 

technology, the hectic pace of life, lack of habit, reading disorders or because there are teachers who do not motivate 

them and because the young people prefer the visual, images and social networks attract their attention, others 

consider that youth are interested; Finally, the interviewed teachers consider that students should know their 

weaknesses when reading, in addition, they must overcome these weaknesses to strengthen them, thus sustaining 

their reading process, by creating their own spaces for this activity, encouraging reading according to their tastes, 

talk about what they read, connect the reading with what they like the most and dedicate time to it. As stated, 

Carrasco (2003), understanding can also be taught and one way to cultivate understanding is to teach and develop 

reading strategies; another author argues that the mind should not be considered as an instrument in which meanings 

are deposited. The mind is linked to creation so it cannot be separated from the surrounding world in which the 

subject is immersed (Hernández, 2003). 

Cultivating reading, as Carrasco mentions, is a very important factor throughout their lives since they will be able 

to understand, infer, select, and transmit everything read spontaneously through their own ideas and through practice. 

applying the different strategies that this activity implies. In the same way, the mind should not be taken as a whole, 

rote but reflective, since this is what will serve and apply it in your daily life. With the interview it was possible to 

show that, within the dimension to consider about reading comprehension, of the 25 teachers interviewed that 

reading comprehension is necessary, since, thanks to it, the student can argue and understand what he reads. In this 

way, reading fluently, with a good use of intonation, will allow understanding a text that requires reflection and 

mental effort, implying the recognition of words and the understanding of ideas, through comprehensive, reflective 

and critical reading. 

60% of interviewed teachers state that they always follow up on their students regarding communication skills in 

the reading process, because this process must be taken into account to establish social relationships with their peers, 

where correct listening is integrated, reading, oral and written expression, developing interaction and pedagogical 

strategies that allow students to use the language correctly, both in oral and written communication; also know how 

to interpret and understand through activities such as public speaking, teamwork, among others. While 20% do it 

daily and the remaining 20% do it weekly through workshops, exhibitions. All the teachers indicated that the 

development of the lexicon does facilitate optimal communication, since if a student has a good vocabulary, they can 

build the foundations to develop their intelligence and organize their thoughts, and it is also a basic component for 
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the development of communicative competence. Being a tool of relationship with others, as stated Bruner (1998), 

this author establishes that human beings are biologically trained to understand some meanings through 

"protolinguistic representations", which allow them to interact more easily in the environment. On the other hand 

Galvis (2001), describes a learning environment as something more than the set of resources used in the educational 

process, which are fundamental in student learning; however, beyond these resources and materials, in each 

environment there is a philosophy, a reason for being, objectives and a teaching strategy. The reading process must 

be dynamic and interactive to understand the relevant ideas of a text, including being able to relate them to their own 

experiences, giving meaning to what is read and thus having the perception of what is going to be exposed or 

expressed. 

 

 

4   Conclusion 
 

Reading should be used as a bridge towards the development of more complex reading comprehension, through the 

creation of texts of different difficulty that allow progressively more complex comprehension strategies to be 

created, generating opportunities for students, leading to the generation of communicative and the lexical 

development that is a fundamental factor in learning a language as it is the component that gives meaning to the 

linguistic system. The ability to analyze, infer and interpret a text are part of reading comprehension, resulting in a 

good development of learning the lexicon of a language, without this there can be no communication, which 

generally constitutes the objective for the development of reading, and in this way the student can break down the 

correct acquisition of other academic competencies. Reading comprehension is one of the most important skills for 

life, which must be developed by the human being and even more so by students, since through it you can expand 

knowledge on a specific topic, applying the proper techniques that will lead you to deepen reading adequately and 

developing a good lexicon. 
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