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The present study aimed at exploring and describing English teachers' beliefs 

and their practices of speaking assessment through a semi-structured 

interview. This study employed a qualitative method. There were two sets of 

research questions: (1) What were English teachers’ beliefs about their roles 

in assessing students’ speaking? (2) How did English teachers assess 

students’ speaking? There were nine teachers from three different levels of 

education participated in this study. The findings indicated that the beliefs of 

English teachers and their practices in assessing speaking were not always 

aligned with one another due to some factors. The pedagogical implications 

of the study included a need for (1) guidance to teachers in how to conduct a 

good speaking assessment, (2) guidance to teachers in how to develop their 

speaking assessment rubric that can be modified to meet the needs of the 

school context and later build the accountability system at the school. 
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1   Introduction 
 

In the education system, one important aspect that was closely related to the curriculum for determining the success 

or failure of the teaching and learning process was evaluation (Nunan, 2015). An evaluation was defined as a 

systematic application of scientific methods to assess the design, implementation, advancement, or results of a 

program (Desheng, 2013). In this context, William (2013), argued that no matter how carefully the instruction was 

designed and implemented, what students learned could not be predicted with any certainty. He emphasized that it 

was only through assessment; we could discover whether the instructional activities in which students were engaged 

resulted in the intended learning. 

Teachers in the educational system were actively and continuously involved in assessment for their students. 

However, investigations of teachers’ assessment practices revealed that teachers were not well prepared to meet the 

demand for classroom assessment due to inadequate training (Zhang & Burry-stock, 2003). It was found that 

problems were particularly prominent in performance assessment, interpretation of standardized test results, and 

grading procedures. When using performance measures, many teachers did not define levels of performance or plan 

scoring procedures before instruction. Many of them also did not record scoring results during assessment 

specifically, or they only give overall and general scores. In terms of interpretation of standardized testing, teachers 

were reported having engaged in teaching test items, increasing test time, giving hints, and changing students’ 

answers. It was also found that teachers had trouble interpreting standardized test scores and communicating test 

results. Also, many teachers incorporated non-achievement factors such as effort, attitude, and motivation into 

grades, and they often did not apply weights in grading to reflect the differential importance of various assessment 

components. 

Essentially, the purpose of the assessment was to allow students to show what they had learned (Maba et al., 

2018). The assessment gave and helped teachers, administrators, and those involved some information about how 

students should be placed in the course of study, how they were performing in the class, and how an actual language 

program was performing. Moreover, the assessment gave the learners insight into how they were learning and 

progressing in language programs and should provide beneficial feedback to everyone involved in a language 

program (Jabbarifar, 2009). Therefore, at various points in the teaching and learning process, particularly at the end, 

assessment in the form of a test was administered by teachers to their students as a part of the evaluation. 

The test was continuously encountered in education. In educational settings, teachers tested their students because 

they wanted to find out whether their students mastered the content and material of lessons that had been taught in 

the teaching and learning process. Particularly in schools, testing was usually administered on the purpose of 

assessment, to assign students grades, or rank the students in terms of their abilities (Roediger et al., 2011). When 

test results had been obtained, then teachers could find out the weakness and strengths of their students and take 

appropriate steps for further teaching. Thus, the test was viewed as a tool for measuring students’ mastery of skills 

and knowledge. In a broader aspect, tests were used to hold schools accountable for their students’ progress and 

monitor the progress of students as individuals (Marsh, 2007). Hence, a test was administered to students for 

assessment to get information about students’ learning as a part of the evaluation in the teaching and learning process 

(Rubin & Smith, 1990; Chien et al., 2020; Yiu, 1992). 

Concerning testing as a part of the evaluation, the test should be focused on the teaching objectives. In many 

educational systems, what was taught determined what was to be assessed (Nunan, 2015). Further, in developing test 

items and scoring criteria, Pitoniak et al. (2009), argued that they should be matched with the task to the purpose. In 

Pitoniak’s view, the test item should be linked directly to the test specifications and content standards, also to the 

content and the skill that the item was supposed to measure. Therefore, there were specific qualities expected of a 

good language test, which included validity, reliability, objectivity, and economy (Foyewa, 2015) as the ways to give 

some quality assurance of the test. 

Speaking assessment was an important element in language tests. Generally, evaluating oral communication was 

regarded as the most difficult to score, administer, and prepare. Those difficulties emerged due to some components 

in assessing speaking, which was needed to produce a reliable score. Some of the components were pronunciation, 

grammar, vocabulary, fluency, listening comprehension, and appropriateness. Nevertheless, assessing speaking 

should be based on the given materials of instruction referring to the goals and objectives of instruction in the 

syllabus.  

Speaking assessment in the classroom should be conducted in systematic ways such as creating some assessment 

steps, which included identifying objectives of instruction, assessment planning, and developing rubrics or score 

procedures (Suwandi, 2009). Further, Suwandi (2009), argued that rubrics with a more detailed description of 
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students’ levels of performance would help scoring procedures to minimize subjectivity in speaking tests. He also 

emphasized that selecting proper activities was also helpful for the teachers to reach the goal and objective of the 

assessment. Ayhan & Türkyılmaz (2015), also stated that rubrics played a key role in the evaluation of the 

proficiency of students by providing validity and reliability. In terms of the accountability purpose, for example, 

rubrics had been argued to serve as guidance for dealing with subjectivity in speaking tests. Rubrics were often 

regarded as an integral part of a strong, objective, and effective assessment tool since it was useful for formative or 

for learning, and summative assessment or assessment of learning purposes (Ulker, 2017). Similarly, Phuong & Phan  

(2017), suggested that rubrics were considered as a useful instructional and assessment tool in speaking assessment. 

For these reasons, rubrics had been used for speaking assessments in many existing studies. 

Several existing studies had addressed rubrics for speaking assessment (e.g., Jannah, 2018; Leong & Ahmadi, 

2017). Moreover, experimental studies on assessing speaking employed rubrics to determine what criteria to choose 

in evaluating oral communication (e.g., Loganathan, 2017; Nur Iman, 2017). To contribute to the language testing 

and assessment with a concern to rubric use, Saeed et al. (2019), had developed and tested a new speaking 

proficiency test and proposed a new speaking assessment rubric with a new set of descriptions for each band. He 

argued that the assessment of learning had been replaced by an assessment for learning in today’s teaching and 

learning pedagogy. Thus, this shift allowed developing rubric with more specific descriptors for serving the next 

stage of learning.  

However, studies indicated that teachers’ work was highly influenced by their beliefs. Teachers’ beliefs had 

effects on teachers’ teaching behavior, decision-making, and also shaping the teachers’ planning and curricular 

decisions, which were, in return effecting to determine what should be taught and what kind of instruction should 

follow (Xu, 2012; Lyon, 2011). Accordingly, teachers’ beliefs had not been notoriously defined, but most definitions 

of belief proposed that belief disposed of or guided people’s thinking and action. Particularly in speaking assessment, 

the beliefs of English teachers had a significant role in how to conduct a good speaking assessment, which was 

closely related to their values, their views of the world, and their understanding of their place within it. 

For these reasons, the present study aimed at exploring and describing English teachers’ beliefs and their 

practices about speaking assessment and its rubric through a semi-structured interview. This study was limited to the 

two sets of research questions: (1) What were English teachers’ beliefs about their roles in assessing students’ 

speaking? (2) How did English teachers assess students’ speaking? 

 

 

2   Materials and Methods 
 

This present study aimed at exploring and describing English teachers’ beliefs and their practices of speaking 

assessment. In this study, the qualitative method was employed through a semi-structured interview. Nine English 

teachers (two males and seven females) teaching in three different levels of education participated in this study; there 

were three primary school teachers, three junior high school teachers, and three senior high school teachers in and 

around South Tangerang, Banten Province, Indonesia. Their age was between 25-35 years old. Participants’ 

educational backgrounds were generally different in terms of the university they graduated, but all of them graduated 

from university with English as their major. They also have different teaching experiences, including the length of 

teaching practice. One of them had less than three years of teaching experience. Five of them had between 4-6 years 

of teaching experience, while two others had been teaching between 7-9 years. The participants were chosen based 

on convenience and accessibility. A semi-structured interview was employed for two sets of research questions: 

(1) What were the teacher’s beliefs about their roles in assessing students’ speaking? 

(2) How did teachers assess students’ speaking? 

In this study, the findings were divided into two categories: a) teacher’s beliefs and practices about their roles in 

assessing students’ speaking, b) teacher’s beliefs, and practices of speaking assessment. 

 

 

3   Results and Discussions 
 

For the most part, English teachers looked at speaking assessments from different perspectives, associating it with 

giving grades and feedback. However, it could be said that there was a generalized idea of speaking assessment. The 

answers provided by the participants in this present research only gave an account of speaking assessment as a 

procedure to which grades were assigned to students. 
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Teachers’ beliefs and practices about their roles in assessing students’ speaking 
 

When asked about the English teachers’ roles in assessing students’ speaking, the teachers seemed to agree that 

speaking assessment was not only about giving scores; teachers played a key role as facilitator, assessor, evaluator, 

and sometimes a prompter (Tsiplakides & Keramida, 2009; Mohd Saad et al., 2013). Teachers should facilitate their 

students on how they could improve themselves, for example, by boosting their confidence (Webb, 2009; 

Tsiplakides & Keramida, 2009). One teacher viewed that teachers had to give feedback to students, and it should be 

a face to face feedback for evaluating their speaking performance, so the students had an opportunity to know their 

strength and weakness. Helping the students to understand the goal of their learning and show them the way to 

achieve it would also become teachers’ record of their students’ progression (Brookhart, 2011). By giving feedback, 

the teacher also said, allowed teachers to know where their students were at. One teacher viewed that if students 

failed in a certain speaking assessment, for example, teachers needed to change their approach in teaching as the 

mistakes might occur because of the teacher themselves in the process of teaching and learning. 

In the practices, some participants put themselves as prompter and facilitator when students encountered 

problems in the speaking activities by giving hints for ideas, motivation, and encouragement. In contrast to the 

general idea that teachers played an important role as a prompter and facilitator, one teacher put himself only as an 

evaluator who evaluated their students by providing an evaluation format for their students in the practices of 

speaking assessment. When asked about the reason why he put himself only as an evaluator, the teacher seemed to 

believe that it was a requirement to determine whether a student passed or failed in the speaking test. Indeed he had a 

different perspective about his role during the evaluation. At the same time, it was understandable due to some 

factors, and it should be well noticed that various beliefs occurred in the field (Remesal, 2011). It was clearer than 

the reason for doing speaking assessment reflected a summative purpose in his speaking assessment practice. Thus, 

this information revealed an important issue: teachers gave more importance to the administrative side of assessment 

with little consideration of assessment for learning. It was, of course, debatable to promptly said that he did not have 

the competence as a teacher. However, the ability to perform his role as more than an evaluator when conducting the 

assessment should have emerged (Yin, 2010).  

As a teacher, it was indeed important to possess good management skills to help students’ improvement (Yin, 

2010); however, neglecting the real objective of the assessment would not be considered as an achievement in the 

process. The design of the test should have a dynamic relationship that the former should be the mirror of the latter 

(Giraldo Aristizábal, 2018). Understanding how the assessment should be implemented as the effort to find out the 

success of the teaching-learning process was one of the teacher’s competence cores (Huang & He, 2016). Therefore, 

arranging the administrative work to be compatible with the objectives of the teaching speaking itself was one of the 

fundamental skills of teachers. 

Since speaking held different characteristics from other skills, the way it was being tested might also be 

different. In the speaking tests, usually, there would be some judgment on the students’ ability to pronounce properly 

with little to no traces of the mother tongue (Kim, 2010); therefore, a performance as one way to assess speaking 

ability should be conducted. Performance in speaking could be assessed both directly or indirectly. The former, of 

course, would require a lot of test time and well-experienced test givers of teachers (Ginther, 2013). Ginther (2013), 

also stated that even though indirect methods such as using video or voice recorder was quite helpful and reliable to 

score the students’ speaking ability, the direct one such as the actual performance would be the better as the way to 

investigate students’ speaking skills. To be able to assess speaking performance ideally, the teachers would need to 

be well trained, both in language mastery itself and in the assessment field (Fulcher, 2010; Kim, 2010; Ginther, 

2013; Stabler-Havener, 2018). 

 

Teachers’ beliefs and practices of speaking assessment 
 

One teacher viewed that speaking assessment served as a basic assessment that told a lot about students’ abilities in 

the English language. It was believed that students with great speaking performance had great ability in the English 

language (Ansarey, 2012; Nazara, 2011; Uzer, 2018). Meanwhile, others viewed that speaking assessment was only 

a part of assessments in English subjects because students’ English ability could be judged in many ways (Cumming, 

2013; Aydoğan & Akbarov, 2014). When asked about teachers’ beliefs and practices of speaking assessment, 

findings suggested that teachers assessed different aspects of what was assessed in their speaking assessment.  

Most English teachers mentioned that there were many aspects of speaking to be assessed. Ideally, speaking 

assessment should put weigh on important aspects such as pronunciation, grammar, vocabulary, fluency, 
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comprehension, content, time-management (Khamkhien, 2010). However, the majority of the participants (70%) 

paid close attention when assessing speaking students more on grammar and vocabulary. They looked at the correct 

use of grammar and rich vocabulary and decided about their students’ ability to speak English based on the use of 

those two. 

Furthermore, the majority of the participants were at the same thought that rubrics played a crucial role in 

speaking assessment since it provided guidelines for scoring criteria. They believed that using the rubric will provide 

a more reliable system in scoring (Schreiber et al., 2012). Rubrics were employed as they helped a lot to guide 

teachers on what to assess in their speaking performance (Latifa et al., 2015). However, putting weigh on certain 

aspects for the scoring criteria was based on the students’ needs and the teaching objectives (Reddy & Andrade, 

2010).  

In the practices of speaking assessment, most English teachers preferred different speaking rubric. Some teachers 

preferred adopting, some preferred adapting, and others preferred creating a new speaking rubric by taking into 

account the goal of the teaching, the scale, and the scoring criteria as well. The speaking rubrics typically included 

pronunciation, grammar, vocabulary, fluency, comprehension, content, time-management. For the scoring criteria, 

teachers were different on what aspects should be given more emphasis. However, only a few teachers reported on 

giving feedback by pointing out what students missed in the scoring criteria in rubrics. Preparing proper rubric 

should have relied on the objective of the teaching-learning process itself (Davis, 2015). Therefore, clear objectives 

in every stage of the teaching-learning process should be stated properly. Besides, the objectives will help to guide 

the teachers in preparing their class activities.  

About how the speaking assessment was done, oral presentation, dialogs, drama, responsive speaking, interactive 

speaking, v-log, or self-directed video were ways how English teachers conducted speaking assessment. Teachers 

reported using different tasks to assess speaking performance depending on the objectives of the teaching English as 

required in the basic competence in the syllabus and the students’ needs (Davis, 2015). Group work could be used to 

make the scoring process went faster and encouraged students to practice. However, grouping without proper 

supervision and guidance did not guarantee that the students learn to speak (Webb, 2009). Therefore, teachers’ 

awareness of guiding and supervising was crucial to make the activities more meaningful for the learning process. 

Furthermore, some teachers reported on doing speaking assessments only in the formal assessment. Others said 

they did a speaking assessment when there was an opportunity to do so in an informal way, for example, when 

students were having a lunch break. The teachers heard their students were having a conversation in English. It was 

still in agreement that actual performance was the best way to find out students’ speaking ability (Ginther, 2013). 

Nonetheless, it was not easy to make it as one of the reliable processes because it could not reach all students and 

took more time and specific chances. 

However, when it came to the scoring procedures, findings reflected a concern on personality factors. In the 

primary level, the scores in the speaking assessment were based on the accumulation of scores given by every 

English teacher because English subject was taught as separate skills by different teachers. Furthermore, the speaking 

rubric used to help them to minimize the subjectivity in administering a speaking assessment was only in the form of 

a branch score without a detailed description of levels of performance of students. Concerning the interpretation of 

scoring results, students’ performance was compared with the standard score of the course content. 

In other cases, some teachers seemed to agree that personal factors from the students’ side affected the scoring 

procedures. For instance, how confident students feel, their nervousness, and anxiety are personal factors that some 

teachers considered in the scoring procedures in speaking assessment practices. Indeed, the probability of being 

nervous, anxiety, motivation, and other personal factors during the speaking test, especially the direct ones, might 

influence the students’ performance (Khamkhien, 2010; Mak, 2011; Khoiriyah, 2016; Putri et al., 2020). 

 

 

4   Conclusion 
 

The findings of the study showed that English teachers had some weaknesses regarding speaking assessment. 

Teachers were well aware of what and how to assess. Teachers were aware that speaking assessment should be 

focused on the objectives of teaching. They were also aware of the benefits of using rubrics in the assessment; 

rubrics could facilitate speaking assessment to provide better results in dealing with objectivity. 

However, very few teachers gave reasons for speaking assessment as a procedure to which grades were assigned 

to students. In this study, only a few teachers reported on giving feedback by pointing out what students missed in 
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the scoring criteria in rubrics. Thus, it appeared that speaking assessment only implied assigning grades to students 

with little consideration on assessment for learning. 

Nevertheless, it was widely agreed that the beliefs and practices of speaking assessment were not always aligned 

among teachers. In this present study, the diverse beliefs and practices of speaking assessment occurred among 

English teachers seemed due to some factors, such as participants’ educational backgrounds, teaching experiences, 

and school context that affected their views of English language teaching and learning as well as its assessment 

process. 

As a final thought, it was also important to be noted that English language teachers needed to consider 

developing their speaking rubrics that met the needs of the school context. The implications of the study were the 

awareness of English teachers on the role of speaking rubrics to finally begin designing their speaking rubrics that 

could be modified to meet the needs of the school context and later built the accountability system at the school. 
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