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EFL students’ speaking performance is not only affected by cognitive, but 

also effective factors. Anxiety can explain why EFL students are hesitant to 

speak in the classroom. Anxiety can result from various causes, which are 

going to be described in this article. The current study was designed as a 

survey, employing the Foreign Language Classroom Anxiety (FLCA) 

questionnaire as the main instrument. The subjects of this study were 101 

students from the Department of Chemical Engineering, State Polytechnic of 

Malang. The results of the item analysis showed that there were nine factors 

contributing to the participants’ anxiety. These factors are manifested in the 

students’ responses towards anxious behaviors that are interpreted as the 

results of students’ low self-esteem, inconvenient classroom atmosphere, and 

peer pressure. The findings of this study can provide insights into the 

development of EFL students’ speaking skills, especially those related to the 

affective domain. 
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1.  Introduction 

 

Academic success is not only determined by cognitive factors, but also effective aspects.  Anxiety is a negative 

feeling that can hinder learning in a destructive way. It is often associated with a lack of confidence, frustration, the 

feelings of being rejected and disturbed, and extreme fear and tense. These feelings lead to energy draining. 

Therefore, anxious learners are incapable of bringing out the best in themselves, especially under distress (Anandari, 

2015; Arnold, 2000; Astuti, 2016).  

Research shows that anxiety has a significant correlation with students’ success in academics (peer pressure 3; 

self-esteem 2). Therefore, various remedies have been proposed to “cure” the causes. More importantly, the causes 

need to be identified in students. A study conducted in an Indonesian EFL context has established three primary 

concerns related to students’ anxiety in English speech production The first one is the fear of being unable to deliver 
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a message in English in an understandable way. Another cause of students’ anxiety is shyness. This factor is 

commonly found in students. Shyness may lead to stage fright, uncontrollable movements when performing in front 

of the classroom, and stuttering (Bahrudin, 2018; Biduri, 2017; De Guzman, 2007). The third factor is discomfort. 

Discomfort may rise due to inconvenient classroom atmosphere. Students who feel relaxed studying in a particular 

safe condition will feel more motivated (Maba & Mantra, 2017). Moreover, teachers find it easier to teach their 

students when their students feel relax and comfortable in the classroom (Mantra, 2017). 

The causes of students’ anxiety may vary depending on the context where English is taught, the characteristics of 

the students, and the location where the study is conducted. Therefore, this study sought to reveal other factors that 

may affect students’ anxiety in a different Indonesian EFL context where English is taught for engineering purposes. 

The characteristics of the students are also different from the previous. While Anandari’s involved English 

Department students as the participants, this study selected 101 students from the Department of Chemical 

Engineering who had studied English as General Purpose in their junior year (Deepika & Prema, 2017; Deng et al., 

2016; Horwitz et al., 1986). 

 

 

2.  Materials and Methods 

 

The current study was designed as a survey which aimed to elicit EFL students’ anxiety factors in speaking 

English. The study was carried out for seven months (from March 31 to October 31, 2017). It was conducted at the 

Department of Chemical Engineering, the State Polytechnic of Malang. The department holds two diploma levels, 

Diploma 3 (D3) and Diploma 4 (D4). At the time when this study was conducted, the department opened 2 classes 

for Diploma 3 and 6 classes for Diploma 4. The D3 students are offered two English courses which are held on the 

second and the fourth semester, while the D4 students have to take three English course offerings, namely English I, 

II, and III. 

The subjects of this study were selected using a random sampling technique. In total, there were 101 students 

participating in this survey. The students came from two D3 classes and two D4 classes registered in the academic 

year of 2015/2016. The students were in their sophomore year when this study was conducted so that they had 

experienced learning English as a Foreign Language (EFL) before (English I for the D3 students and English I and II 

for the D4 students). 

 

 

3.  Results and Discussions 

 

3.1 Statistical Results of the Item Analysis 

 

The anxiety-level questionnaire was distributed to 101 students, but only 99 were returned. There were 9 factors 

successfully identified among the 31 items responded. The results of the factor analysis showed that the nine factors 

had a significant effect on the students’ performance in English speech production (70,082%). 

Factor 1 is related to the students’ dominant fear and anxiety in an English language classroom. This factor is 

represented by items no.2 (0.234), 14 (0.134), 16 (0.199), 18 (0.261), and 19 (0.292). Factor 2 is associated with the 

classroom atmosphere which also includes learning models and student diversity. This factor is represented by items 

no. 23 (0.268) and no 25 (0.332). Factor 3 includes students’ lack of understanding of the teacher’s explanation. This 

factor is shown by items no. 4 (0.328), 7 (0.237), and 15 (0.340). Factor 4 is students’ anxiety when asked to present 

in front of their peers (Items no. 24 (0.446) and 27 (0.152)). Factor 5 is the students’ low self-esteem. It is elicited 

from items no. 1 (0.198),10 (-0.123),26 (0.218),28 (0.283), and 32 (0.515). 

Factor 6 and 7 consist of students’ confusion and stress in speaking a foreign language (Item no. 5(0,299), 13 

(0,411), 21 (0, 348), 22 (0,225), 30 (0,299)). Factor 7 is represented by items 3 (-0,208), 9 (0,161), 31 (0,720). Factor 

8 is unpreparedness. This factor is depicted in items no. 12 (-0,152), 17 (0,703),33 (-0,218). Factor 9 adds to student 

unpreparedness that s lack of responsibility of learning (Items no. 6 (0,613) and 8 (0,394)). 

Since learning in the classroom cannot exist without “the presence of teacher and student”, then both parties may 

take part in generating the nine anxiety factors. Thus, the nine factors can be categorized into student factors and 

teacher factors. The following sections will discuss further four major causes that can affect students’ anxiety in 

speaking a foreign language. 

 



IRJEIS                  ISSN: 2454-2261    

Sjaifullah, A. (2019). An analysis of EFL students’ anxiety factors in speaking. International Research Journal of 

Engineering, IT & Scientific Research, 5(3), 43-48. 

https://doi.org/10.21744/irjeis.v5n3.655 

45 

 

3.2 Cause 1: Self-Esteem 

 

Apparently, self-esteem has a significant effect on students’ speaking performance. Based on the results of the 

FLCAS, it was evident that students’ anxiety in speaking rooted from their poor self-esteem, as has been mentioned 

by the students that “fear is dominant and feeling not confident enough to communicate in a foreign language is a 

barrier to produce oral speech in English”. Self-esteem is an effective factor that might create imaginary barriers 

which inhibit foreign/second language acquisition. It has been reported that EFL students who have high self-esteem 

will also possess high oral proficiency compared to those who do not 

 

3.3 Cause 2: Classroom Atmosphere 

 

A positive classroom atmosphere will form a safe and comfortable space for students to learn. The results of the 

questionnaire showed that students’ anxiety in producing oral English resulted from their insecurity and 

inconvenience being in the classroom. They mentioned that “classroom conditions, including the learning models 

used by the teacher and the diversity of the students, have affected the learning process”. A supportive classroom 

atmosphere does not exist naturally; the teacher has to create it. Therefore, the role of the teacher is monumental. 

Teachers’ encouraging speech and understanding and reliable attitudes provide a safe haven for students to express 

ideas and opinions. When students’ trust in teacher has been built and a good relationship between two parties has 

been established, it will become much easier for the students to get involved actively in the classroom activities. 

A supportive classroom atmosphere can also be created through the implementation of appropriate teaching 

models or strategies that may help students understand the learning materials better. Based on the results of the 

FLCAS, it was obvious that students felt anxious to use English in presentation and discussion because they often 

felt “confused” about the materials. They admitted that they were unable to understand the teacher’s explanation. 

Their inability to master the content has resulted in their speaking anxiety because “they do not know what to say”. 

Therefore, the teacher needs to be creative. It has been proven that a teacher’s creativity has a significant effect on 

students’ success in learning a foreign language. Besides, cooperative learning is also effective in improving 

students’ ability in delivering their thoughts in English (MacIntyre & Gardner, 1989; Mandokhail et al., 2018; Mr, 

2016). 

 

3.4 Cause 3: Peer Pressure 

 

Anxiety is one of the effective factors that contribute to students’ performance in acquiring a foreign/second 

language. Anxiety is strongly associated with worries, frustration, low self-confidence, fear, and tense. Anxiety is a 

response to external stimulation. Under an unfamiliar circumstance, someone might feel negative about what other 

people think about them. In an academic setting, peer pressure can be the major influence of students’ anxiety in 

learning. Students, especially adolescents, are really affected by what their peers think about them. The results of the 

FLCAS indicate that the majority of students can get abruptly panicked once they are asked to speak in front of their 

peers because they are afraid their friends may laugh at their errors and funny accents.  

Peer pressure has a negative correlation with students’ academic achievement in general. It means that peer 

pressure plays an important role in lowering students’ classroom performance. Students, especially adolescents, learn 

better by interacting and engaging with their peers. They, in fact, spend more time with friends at school rather than 

at home with the family. Given the situation that the subjects of this study came from various cities in the Province, 

they might be put in a situation where they were far from their family and thus had to hang out more often with their 

classmates or college-mates. Therefore, peer judgment, either it is good or bad, will leave a strong impression on 

them as individuals. Friendship among classmates or college-mates needs to be built as it allows students to develop 

necessary social skills to foster their confidence in learning. Minimizing peer pressure can be one of the best 

solutions to overcome anxiety in performing better in academics. 

 

 

4.  Conclusion 

 

The results of the survey conducted in the current study have revealed three major causes that lead to students’ 

anxiety in English speech production. They are self-esteem, classroom atmosphere, and peer pressure. Considering 
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these three aspects, it can be concluded that both students and teachers need to play an active role in minimizing 

students’ anxiety in English classrooms. It is highly recommended for the English instructor to be more 

spontaneously creative and supportive towards students. Classroom management might be one of the most important 

skills English teachers should master professionally. As part of an education supporting system, schools need to 

consider integrating character education into the curriculum, such as teaching students how to respect their peers so 

that peer pressure can no longer exist in the classroom. It is also advisable for the students to find comfort in learning 

by recognizing their own learning styles. This study has not provided sufficient data on the effect of students’ 

unpreparedness on their anxiety in speaking English. Thus, it is expected that future research can discuss the topic 

thoroughly. 
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