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Nowadays educators are using less frequent activities that motivate students, 

usually, some teachers often repeat techniques similar to the previous one, and 

that causes distraction in children. Motivational activities are factors that 

influence the teaching-learning process, being the fundamental engine to 

attract attention and have participative children capable of expressing the 

knowledge acquired in their environment because they like to know, learn. The 

objective of the work is to investigate the motivation that the teacher has in the 

teaching-learning process, which opens the student's reflective observation. 

The study of playful activities was used that offer the ability to internalize 

knowledge with technological tools where the modality is applied playing I 

learn, but it does not necessarily have to do with a game itself, but with a 

phrase. It was obtained as a result that students learn better with recreational 

activities than with traditional methodology. 
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1   Introduction 
 

Currently, teachers must apply motivating activities to be able to work with students within the classroom, collectively 

or individually, and thus be able to signify a greater interest in learning, when they do not respond assertively to the 

traditional activities of teachers In his teachings, it leads to the fact that knowledge was not learned by everyone in the 

same way, because not all students learn in the same way, the teacher must generate motivating activities, through 

various techniques that are appropriate to the subject in which they want to teach. Some educators know how to carry 

out motivational activities and who develop them with great skill to the students, generating optimal learning, some 

teachers do not want to update themselves and work in a traditional way which makes it difficult for the knowledge 

acquired by the students to become more difficult.  

In other countries, the importance of motivation that generates significant learning has been identified (Tirado et 

al., 2013). In the reality that is being lived, it can be distinguished that learning is carried out in a very different way 

between virtual and face-to-face education where children do not assimilate the respective knowledge that is being 

imparted by the educator. The education that is being imparted to students should motivate institutions to strive for the 

application of computer science and communication techniques (ICT), in the teaching and learning processes, since 

they enhance creativity, flexibility, among other factors that enable the configuration of innovative teaching processes 

in general, teaching in particular (Portilla Rendón, 2002). Learning theories allow offering knowledge in the teaching 

process with its advantages and disadvantages according to the point of view of different authors (Castro & de Castro, 

2005). Thus, they allow to base, design, and configure different innovative pedagogical processes mediated by ICT, 

by the contents, where these have the purpose of responding to the teaching objectives that facilitate a better procedure. 

Motivational strategies are teaching and learning processes aimed at improving the educational process of students, 

where the intervention of the teacher is needed, who is in charge of innovating these. Each person builds their 

motivation thanks to the appropriation of tools, interacting with the motivation of others, individually and collectively 

(Tripiana Muñoz, 2016). The student must assume a positive attitude regarding their learning, which will be done with 

the different motivational alternatives available to the teacher to improve the quality of teaching and make learning 

meaningful for schoolchildren (Silva Zambrano, 2016). Among the benefits obtained from using a Motivational 

Activities Manual is to ensure that classes have innovative activities, obtaining children interested in the subject, to 

continue to learn new and relevant things. It helps the teacher a lot to show that their creativity is a strength at the time 

of teaching that, together with love, the classes become interesting for the students (Prudente Tomalá, 2015). 

Motivation in students has been of great interest for a long time; which is given by the need to know-how, which 

ones and why or in what way teachers and students act in a given class. In the teaching process, motivation is necessary, 

it is found within the didactic strategies together with guidance and information, through them the teacher plans and at 

the end of the process assesses the students to achieve the proposed educational objectives (Vite Ríos, 2016). Strategies 

must be used that allow the adolescent to adapt to the changes that are generated during the teaching-learning process. 

Always bearing in mind that there must be a relationship between the previous contents with the new information so 

that they have an interest in what they are learning, it is also necessary for the teacher to generate a cordial atmosphere 

within the classroom among classmates, thus achieving better cooperation in the classroom. activities that are 

developed in class. The important thing would be that the teacher develops strategies according to the level of learning 

of each student. For this reason, motivational strategies must be established to improve the adaptation of students in 

the teaching-learning process (Silva Zambrano, 2016). Effective learning implies that the students actively operate in 

the manipulation of the information to be learned, thinking - acting on it to review it, expand it, assimilate it, organizing 

cognitive structures. Piaget calls them schemas; Bandura, auto systems; Kelly, personal constructs (Vite Ríos, 2016). 

 

 

2   Materials and Methods 
 

The methodology used is based on qualitative analysis, inductive-deductive that will help the interpretation of the 

processes to improve learning in students, the basic modality of research is descriptive that will help the scientific 

support of motivating activities schoolchildren. The exploratory methodology and the bibliographic documentary were 

used where the different approaches, theories, conceptualizations, and criteria of various authors were known, 

compared, expanded, deepened, and deduced the different approaches, theories, conceptualizations, and criteria of 

various authors based on documents, books, publications in reliable scientific databases, among which They host high-
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impact scientific journals that helped enrich the theoretical part of the research work (Oka, 2021; Suhifatullah et al., 

2021). 

 

 

3   Results and Discussions 
 

Motivational model motivation 

 

is a psychological construct used to explain voluntary behavior, when academics implies a desire to perform well in 

the classroom, this is reflected involuntary behaviors that eventually lead to a testable development. Class attendance 

is a voluntary behavior, which is combined with others to reflect the level of academic motivation (Anaya-Durand & 

Anaya-Huertas, 2010). 

According to Pintrich cited by Anaya-Durand & Anaya-Huertas (2010), he explained the academic motivation in 

the class in terms of reciprocal interactions between three components: 

 

1) The context of the class 

2) The feelings and beliefs of the students about their motivation 

3) The observable behaviors of the students. 

 

The first two determine the third: observable behaviors in students. According to Pintrich cited by Anaya-Durand & 

Anaya-Huertas (2010), the observable behaviors that reflect the level of academic motivation are, in turn, of three 

different classes as shown in figure 1. 

 

 
Figure 1. Classes of observable behaviors 

Source: (Anaya-Durand & Anaya-Huertas, 2010) 

 

As can be seen, it is denoted in having persistence and being involved in tasks, students make many choices: they 

decide to take a course, work on a task assigned, attend a class session, or do something else (Anaya-Durand & Anaya-

Huertas, 2010). The effect produced by positive and negative emotions on intrinsic motivation and extrinsic task 

motivation was studied by Pekrun (1992). 

 

Intrinsic motivation 

 

It can be defined as that which comes from the subject himself, who is under his control and can reinforce himself. It 

is assumed that when you enjoy performing a task, positive intrinsic motivation is induced. Positive emotions that are 
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not directly related to the content of the task can also have a positive influence on intrinsic motivation, such as the 

satisfaction of completing a piece of writing. In contrast, negative emotions can affect intrinsic motivation in two ways 

(Sung & Hwang, 2013; Wei et al., 2015). The first consists of negative emotions such as anxiety, anger, sadness, etc., 

which can reduce the enjoyment of the task. Second, a negative extrinsic motivation opposite to the positive one can 

appear that leads to the non-execution of the task (avoidance behavior) because it is linked to negative past experiences. 

Therefore, in addition to preventing positive intrinsic motivation, negative emotions also produce negative intrinsic 

motivation. One of the negative emotions that leads to non-execution or avoidance is boredom. Negative emotions 

produce what is known as negative intrinsic motivation and lead to non-execution or avoidance of the task, they can 

be related not only to the results but also to its content (Lunenberg & Korthagen, 2003; O’Neill et al., 2018).  

 

Extrinsic motivation 

 

It is defined as one that comes from outside and that leads to the execution of the task, all kinds of emotions related to 

results are supposed to influence extrinsic motivation. According to Pekrun (1992), one can distinguish prospects from 

retrospectives. Where he considers that prospective emotions are those that are immediately and directly linked to the 

results of the tasks (grades, grades, praise from parents, hope, expectations of enjoyment, anxiety, etc.). Thus, 

anticipatory enjoyment expectations would produce positive extrinsic motivation, that is, motivation to perform the 

task to obtain positive results. On the other hand, hopelessness can induce a state of helplessness that entails the 

reduction or total cancellation of extrinsic motivation in order not to be able to achieve positive results or avoid negative 

ones. It can be assumed that positive extrinsic motivation contributes effectively (together with positive intrinsic 

motivation) to total task motivation. 

The case is complicated when negative results are related to the extrinsic avoidance motivation produced, for 

example, by anxiety (Richardson & Noble, 1983). Two situations can be distinguished to avoid failure and negative 

results: non-restrictive and restrictive. Ordinary class assignments, as non-restrictive, can lead to success by demanding 

easier solutions from the student. In restrictive situations, for example, an exam can prevent failure by providing the 

student with the necessary teaching resources (techniques, skills, etc.) to face them successfully. A student who is 

intrinsically motivated assumes responsibility for a job or task for his interest, for the pleasure it provides, for the 

satisfaction he finds in doing it because it is oriented to a well-defined and congruent objective (in this case of learning) 

with their expectations (Lepper, 1988). 

A student may be extrinsically motivated in what he assumes as his responsibility, to obtain some recognition or 

avoid some punishment or negative consequence, external to the activity itself, for example, a job or task. Motivation 

is defined by Ames (1992), for learning is an attitude that is characterized by permanent and long-term involvement, 

committing himself to maintain that attitude for life. It has been found that when students are confronted with complex 

tasks, those with intrinsic motivation use a problem-solving process with more logical structures and analysis of 

alternatives. In contrast, extrinsically motivated students prefer a more superficial analysis, adjusting to the essentials 

required by the teacher. Students with intrinsic motivation prefer to work following a certain degree of challenge to 

solve them. The extrinsically oriented are inclined to work and problems with a lower degree of difficulty, using the 

minimum effort necessary to obtain the maximum recognition possible (Lepper, 1988). 

There are various theories about motivation based on the individual's needs and their demand responses to them. 

Within the humanistic theories, one of the most accepted is the one proposed by Maslow (1943), he summarizes in his 

theory the results of an extensive investigation of human motivation. It proposes a hierarchy of human needs. These 

have been classified into two groups: Those based on the replacement of deficiencies and those that involve the needs 

of growth or progress. Regarding the substitution deficiencies, each level must be satisfied before moving up to the 

next higher-order level. Once each of the levels is corrected, if any deficiency is detected in the future, the individual 

himself proceeds to eliminate or correct them. The basic principle of Maslow's Theory, called Maslow's Pyramid 

(Figure 2), proposes that to the extent that the individual becomes more transcendent and fully achieved and takes 

advantage of their potential. You become wiser and automatically know how to deal with a wide variety of situations. 

He is, in short, a fully self-motivated person (Rockich-Winston et al., 2018; Uerz et al., 2018). 
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Figure 2. Maslow's pyramid: Hierarchy of needs. 

Source: (Maslow, 1943) 

 

Kooker (1976), carried out an experiment analyzing his students' grades before and after the application of a non-

compulsory class attendance regime. Grades increased when attendance was not required, however, there was a high 

attendance rate and better grades. The effect of stress on performance was widely studied by researchers Yerkes & 

Dodson (1908), who stated that for efficient behavior to occur, motivation should not be too low or too high. This 

statement, known as “Yerkes and Dodson's Law” (Figure 3), was confirmed in numerous examples from everyday life 

and in laboratory investigations carried out with chimpanzees, later confirmed with humans. According to this law, 

there is a relationship between motivation and stress, and performance. 

The behavior is represented as an inverted "U". It is appreciated that both low levels of stress or motivating factors 

or high levels of it cause poor performance. Notably, there is an optimal value of stress that causes maximum 

performance in the individual. Based on a wide spectrum of experimental values, it can be seen that both small and 

very high motivation values result in poor performance. This suggests that too little or too little stimulus can be 

counterproductive in achieving optimal performance (Fishman et al., 2003; Hwang & Chang, 2011). 

In terms of the teaching-learning process, the teacher must know the optimal “pressure” or requirement towards 

his students, which allows him an optimal performance in his learning assumption. It is interesting to compare the 

behavior with the one that occurs in the vaporization phenomenon, where, effectively, there is also an optimum 

(maximum) in the heat flow, for a given temperature gradient. When the latter is exceeded, there is a decrease in the 

transmitted heat. There is an optimal value in it. The same goes for stress. A certain necessary value is required that 

should not be exceeded. The teacher must work in a safe region of the level of demand towards his students, which 

does not lead to discouragement and low performance. Expectations should be sufficient, but not exaggerated, in such 

a way as to promote an increase in the achievement of your students (Winne, 2004; Dahalan et al., 2012). 

 

 

4   Conclusion 
 

Motivational processes are very important in the learning process of students to better understand the classes taught by 

the teacher. Motivation on the part of the teacher is an essential element to improve the adaptation process of the 

students. Parents or legal representatives must be actively and continuously integrated into the learning process of their 

children or represented. 

 

 

 

Self-realization: morality, creativity, 
spontaneity, lack of prejudice, acceptance of 

facts, problem solving. 

 
Recognition: self-recognition, trust, respect, 

success. 

 
Affiliation: friendship, affection, sexual 

intimacy. 

 
Security: physical security, employment, 

resources, moral, family, health, private property. 
 

 
Physiology: breathing, feeding, resting, sex, 

homeostasis. 
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